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Student Audience

The student audience for this project is a class of sixth grade students at West Noble Middle School in Ligonier, Indiana.  Ligonier is a small, rural town in northern Indiana.  West Noble Middle School is a 5th – 8th grade school, and it has approximately 800 students.  Over half of the students are economically disadvantaged and are on free or reduced lunch programs.  This school is a culturally diverse school, with Hispanic students making up forty percent of the student population.  Many students at West Noble Middle School are in the process of learning English.  

The sixth grade students are organized into teams.  This project will focus on the red team, a group of 100 students.  The students will be working on the project in both their language arts class and their social studies class.  English Language Learner (ELL) students are included in the regular classroom setting.
While many of the students do have computers with Internet access in their homes, many students do not.  One of the school-wide goals is to increase access to technology for all students.  Because of this, it is important for the teachers to include lots of interaction with computers and technology during classroom time.  For many students, school is the only place they have to develop their technology skills.  Teaching information literacy skills along with the academic standards is a goal of all teachers.  

This group of sixth graders comes from a variety of backgrounds.  Those who have been in the school system for at least one year received training in information literacy in fifth grade while at the middle school.  However, some of the students are new to the school and even new to the country.  These students often have very little computer skills.  However, technology does motivate this group of students.  They are eager to learn, and they love to create.  They also enjoy working together in groups or with a partner.  

The topic of this project is child labor, and the truth is some of the students may have first hand experience that relates to this topic to a degree.  Because of this, the teachers will want to be sensitive to the feelings and viewpoints that many of the children may bring to the group.  

Information Inquiry Role and Overview of Unit

Background- The Child Labor – Youth Lost inquiry unit will take place over a five week period.  Before beginning the unit, the students will have read the historical fiction novel Lyddie, written by Katherine Paterson.  This novel will have given them a good introduction to the issue of child labor, and they will have this background knowledge to bring to the inquiry unit.  This novel has also raised some questions in the minds of the students.  Many of them are beginning to develop a strong social conscience and are becoming aware of injustices that they see in the world around them.  The students will be given an opportunity to address their questions and concerns in the inquiry unit on child labor.

Information Inquiry- Inquiry-based learning is important because “it is the way we learn in ‘real life.’”  (Donham vii)  As adults we learn as we wonder about things, ask questions, search for answers, ask more questions, and find answers.  This is exactly what inquiry-based learning allows students to practice.  In this project, students are invited to ask the tough questions.  They are not limited to textbooks, but they are allowed to search for answers beyond the walls of their classroom.  Inquiry-based learning also challenges students to learn by doing. (Harada 3)  In this unit, students are actively involved in questioning, researching, and creating. The role of information inquiry will be emphasized as students use the Pre-Search Process information inquiry model, created by Virginia Rankin, to work their way through this unit.  
Information Fluency- This unit will not only address content area academic standards in language arts and social studies (see section below), it will also incorporate information literacy skills.  Teaching these information skills in context will give them meaning and value as the students learn to apply the skills.   Information fluency takes the students even further.  According to Danny Callison, information fluency is “the ability to apply the skills associated with information literacy, computer literacy and critical thinking to address and solve information problems across disciplines, across academic levels, and across information format structures.” (Lamb online)  Students will be encouraged to increase their information fluency by taking the information literacy skills they are learning and applying them to the various, cross-curricular activities that this unit will challenge them to complete.   
Collaboration- The sixth grade teachers at West Noble are accustomed to working together collaboratively in the team setting.  The social studies teacher, the language arts teacher, and the library media specialist (LMS) will all contribute to the planning, instructing, and evaluating that are necessary to make the unit effective.  The social studies teacher’s emphasis will be on the historical content, the language arts teacher’s emphasis will be on the writing process, and the LMS will focus on how to effectively use the available resources as they work through the information inquiry model.  However, all three educators will work together, they will all be seen as teachers of the unit, and their duties will sometimes overlap.  This collaboration is important, and many studies have shown that schools where the LMS collaborates with teachers have higher test scores.  (School Libraries Work! 2006)

	Library Information Literacy Standards

The student who is information literate

· access information efficiently & effectively

· evaluates information critically & competently

· uses information accurately & creatively

The student who is an independent learner is

· information literate & pursues information related to personal interests

· information literate & appreciates literature & other creative expressions of information

· information literate and strives for excellence in information seeking and knowledge generation

The student who contributes positively to the learning community and to society is

· information literate & recognizes the importance of information to a democratic society

· information literate & practices ethical behavior in regard to information & information technology

· information literate & participates effectively in groups to pursue & generate information
	Indiana Academic Standards

Indiana’s Academic Standards – Sixth Grade Language Arts 

· 6.2.1
Identify the structural features of popular media (newspapers, magazines, online information) and use the features to obtain information.

· 6.2.3
Connect and clarify main ideas by identifying their relationships to multiple sources and related topics.

· 6.2.4
Clarify an understanding of texts by creating outlines, notes, diagrams, summaries, or reports.

· 6.4.5
Use note-taking skills when completing research for writing.

· 6.4.6
Use organizational features of electronic text (on computers), such as bulletin boards, databases, keyword searches, and e-mail addresses, to locate information.

· 6.4.7
Use a computer to compose documents with appropriate formatting by using word-processing skills and principles of design, including margins, tabs, spacing, columns, and page orientation

· 6.5.7
Write for different purposes (information, persuasion, description) and to a specific audience or person, adjusting tone and style as necessary.
Indiana’s Academic Standards – Sixth Grade Social Studies
· 6.1.16  Develop and compare timelines that identify              major people, events, and developments in the history of individual civilizations and/or countries that comprise Europe and the Americas 

· 6.1.18     Recognize historical perspectives in fiction and nonfiction stories by identifying the historical context in which events unfolded and by avoiding evaluation of the past solely in terms of present-day norms.

· 6.1.19     Analyze cause-and-effect relationships, keeping in mind multiple causation, including the importance of individuals, ideas, human interests, beliefs, and chance in history.   
· 6.1.20     Differentiate between factual and fictional historical accounts; explain the meaning of historical passages by identifying who was involved, what happened, where it happened, what events led to these developments, and what consequences or outcomes followed.

· 6.1.21
Form research questions and use a variety of information resources* to obtain, evaluate, and present historical data on the people, places, events, and developments in the history of Europe and the Americas.
The Standards are located at  http://www.doe.state.in.us/standards/welcome.html



Academic Standards- This unit addresses the following standards:
Timeline of Unit-

Week One- The unit will begin with a class discussion of what they know about child labor and what they want to know about it.  The teacher will lead the students in a brain-storming session of possible questions that they would like to answer.  The students will then decide on the essential questions that need to be addressed.  The teacher will lead them in determining the essential questions, which will be similar to the following:  

· What can we learn from history about child labor?

· Where does child labor exist today?

· What can be done to put an end to child labor?

Students will then begin exploring the past history of child labor.  They will be introduced to the key events in the Industrial Revolution.  They will be given resources, both print and non-print, to explore.  They will use Inspiration to create visual maps linking together the ideas they are learning.  They will then create a timeline, highlighting the key events in the history of child labor.

Week Two- Students will explore primary sources that portray child labor as it was in the past, particularly in the late 1800’s and early 1900’s.  They will examine photographs and make observations about the photographs.  They will ask questions about the primary sources, and then they will be led through the steps of the information inquiry model to find answers to their questions.  As they find the answers to their questions, they will use the information they have found to write an article about child labor from a particular point of view.  
Week Three- Students will take the knowledge they have been gaining about the issue of child labor and use it in a creative form.  They will work collaboratively in groups to create and produce one of the following:  a Readers’ Theatre piece, a monologue, or a short play.  The creative piece will showcase what they are learning about child labor.

Weeks Four and Five- Up until this week, the focus of the inquiry unit has been on child labor in the past.  This week the focus will be on child labor in our world today.  Students will examine the laws concerning child labor and how those laws have changed.  They will read stories and examine sources that show that child labor does exist in many areas of the world.  Finally, they will explore the essential question of how child labor can be stopped, and what is currently being done to stop it.  They will work in groups to create a multimedia presentation on one group of their choice that is working to put an end to the injustice of child labor.  They will share their presentations with their classmates.

Information Inquiry Model
West Noble Middle School has adopted Virginia Rankin’s Pre-Search Process as a school-wide model of information inquiry.  Since the sixth graders have been working with this model for over a year, most of the students are familiar with using this model.  The Pre-Search Process is an excellent model for West Noble Middle School because it is specifically geared toward middle school students.  Rankin believes that this age group is often overlooked, and she feels that this is a crucial age for teaching quality research skills.  The Pre-search Process places a strong emphasis on helping kids establish connections between the research topic and prior knowledge.  According to Rankin, pre-search “helps students to relate research to their prior knowledge of a topic first, and then develop questions about the topic to organize their search.”  (Rankin 1992)  She says that pre-search also involves helping kids plan their search strategies. 

The Pre-Search Process includes the following steps:

· Step 1 – Pre-search 

· Step 2 - Plan the search 

· Step 3 - Search for information 

· Step 4 - Select information 

· Step 5 - Interpret and record information 

· Step 6 - Evaluate information 

· Step 7 - Communicate the information 

· Step 8 - Evaluate the process

Adopting a school-wide model of information inquiry has many benefits for both the teachers and the students.  First of all, it establishes consistency among the many subject areas and grade levels.  Students know what to expect.  They have a plan for approaching research.  It prevents them from having to learn a different process each time they are given an assignment.  Another benefit to adopting an information inquiry model is it empowers teachers.  It gives them confidence and a plan to approach the sometimes intimidating research assignment.  Finally, adopting an information inquiry model helps students succeed because it helps them to become really good at research.  The more they practice it, the better they will become at it.  Adopting a research model, especially a school-wide model, will bring attention to the research process and probably increase the likelihood that more teachers will encourage their students to research since they will have the tools that they need to do it well.  Drawbacks to adopting a model are few, but there could be instances when a different model would fit better with a particular assignment.  The teacher could resent having to use a designated model when another model would be a better fit.  Overall, however, the advantages of adopting an information inquiry model far outweigh the disadvantages.  A drawback of adopting the Pre-Search Process as an information inquiry model is that it might be harder to find as many resources and teaching materials designed for the Pre-search Process than it would be to find materials for a more popular model such as the Big6.     

One of the model steps in the Pre-Search Process that this unit will focus on is Step 1 – Pre-search.   This will take place during the first week of the unit.  Step 1 involves helping students identify what they already know about the topic and helping them connect their background knowledge to the topic.  For this project, Step1 will take place when the teacher will lead the class in a discussion of what they already know about child labor.  Much of this information will come from the background knowledge they will have recently obtained by reading the novel Lyddie.  The students will create a K-W-L chart identifying what they already know and what they want to know about the topic.  The teacher will lead the students in the important step of asking good questions.  In this case, pre-search will involve brainstorming a list of questions that the students have about the topic of child labor, and then deciding which questions are the essential questions.  Step 1 will also involve the students creating a graphic organizer that will visually demonstrates the knowledge they have so far, the information they want to find,  and the connections between their ideas.  They will use Inspiration to create the graphic organizer.  

This first step of the Pre-Search Process is similar to step two of Lamb’s Ws, developed by Annette Lamb.  (8Ws - Annette Lamb) They both involve exploring possibilities, brainstorming, asking questions, connecting to prior knowledge, and creating a focus for the project.   Step 1 of the Pre-Search Process is also similar to the Big6’s Step 1 – Task Definition. (Big6 - Michael B. Eisenberg and Robert E. Berkowitz) This step involves defining the information problem and identifying the information needed.  Just like the Pre-search step, this step involves asking yourself some questions about what you need/want to know, and creating a focus for getting there.  The biggest difference I see is that the Big6 focuses on an information problem, and the Pre-Search process does not require a problem.  
This step of the Pre-Search Process addresses ILS#4, which states that “the student who is an independent learner is information literate and pursues information related to personal interests.”  This is addressed when students are encouraged to ask their own questions which will drive the direction of their inquiry process.  

This step of the Pre-Search Process also addresses Indiana’s Academic Standards for sixth grade language arts, standard 6.2.3 - Connect and clarify main ideas by identifying their relationships to multiple sources and related topics.  This is demonstrated as the students connect what they already know to the essential questions about the topic of child labor.  

Student Performance
Lesson-  Interpreting and analyzing primary sources

The Pre-Search Process – Step 5 – Interpret and record information
Objectives:


Students will:

· understand the definition of a primary source.

· make observations of a primary source.

· differentiate between objective observations and subjective observations.

· identify different types of primary sources.

· analyze a primary source as it relates to the topic of child labor.

· develop questions about a primary source.

Expectation of Student Performance:

Students will:

· Practice making observations of a primary source by completing the analysis worksheet for photographs.

· Practice developing questions based on a primary source by completing the analysis worksheet for photographs.

· Reflect on observations by writing a journal entry (see journal writing prompts) about the experience.

· Connect their observations with the essential questions about child labor.

Evaluation:

The teachers will assess students’ work based on the completion of a checklist that the students will use as a guide.  Another way the students’ learning will be assessed is through their journal entries.  Students will complete one journal entry (#5) reflecting on what they learned through the experience of observing and analyzing primary sources.  They will complete another journal entry (#6) where they will demonstrate their knowledge about primary sources.  In this entry they will list three examples of different kinds of primary sources.  They will also provide one example of a subjective observation and one example of an objective observation.   The analysis worksheet for photographs will be another tool for assessment.  The language arts teacher will grade the journal entries, the social studies teacher will grade the analysis worksheets, and the media specialist will grade the checklists.
Sample Products:

· A sample of a completed Analysis Worksheet for Photographs and a sample of a completed Journal Entry



Teaching Materials
Lesson: Using Primary Sources to Understand Child Labor

The Pre-Search Process – Step 5 – Interpret and record information
Standards addressed:

ILS # 3 – The student who is information literate uses information accurately and creatively.

Indiana’s Academic Standards – Sixth grade language arts- 
6.1.21
Form research questions and use a variety of information resources to obtain, evaluate, and present historical data on the people, places, events, and developments in the history of Europe and the Americas.

Materials needed:

· Student journals 

· historical photographs
· computers

· LCD projector

· Photograph analysis handout

· Overhead projector

· Blank transparency

Teaching Roles-

This lesson will be co-taught by the sixth grade social studies teacher and the LMS.  The sixth grade language arts teacher will not be involved in teaching this particular lesson in the unit, but she will teach other lessons.  She will, however, evaluate the journal entries that the students will write during this lesson.
Springboard (15 minutes)

At the beginning of the class, the teacher will wheel out a cart with five objects on it.  The objects will be five of the teacher’s personal artifacts, such as a childhood picture, a favorite toy, a birth certificate, a letter from a friend, or an article of clothing. The objects will each be covered with a black cloth.  This will create interest as to what is on the cart.  The teacher will uncover the objects one at a time, giving the students time to observe each object.  She will ask them to just look at the objects at first.  Then she will ask the class to make observations about the objects.  She will list their observations on the overhead.  Then she will ask them to think of some questions that these objects bring to mind.  For example, the birth certificate may cause them to want to know more about the mother or father.  She will list their questions on the overhead.  Then the teacher will explain to the students that each of these items represent a part of who she is.  She will take a few minutes to offer an explanation about a few of the items or to answer some of their questions.  

Information Exploration (20 minutes)
Next, the LMS will say, “In our last class, we discussed the essential questions we have about child labor.  Today we are going to learn more about child labor by examining primary sources.  You have already learned the difference between a primary source and a secondary source.  Today we are going to discuss different types of primary sources.”  She will then give the students a handout identifying the different types of primary sources, and she will ask the students to give an example of each.    

Next, the LMS will say, “Primary sources can be an important key to unlocking history and learning about the past.  By learning how to analyze primary sources, you will be learning key skills that historians use to learn about the past.  You will be given the opportunity to search for clues that might lead to discoveries about history.  You can even apply these skills to your own family history.  Maybe you will want to dig out some old family photos after this lesson and try out your new skills.  Why wait any longer?  Let’s get started.”

After this, the LMS will put the following picture, taken by Lewis W. Hine, on the screen using the LCD projector. (http://www.historyplace.com/unitedstates/childlabor/glimpse.jpg)
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The LMS will then lead the class as they make observations about the photograph.  She will explain to them the difference between a subjective observation and an objective observation, and they will categorize their observations this way.  She will also lead them in developing questions about the photograph.  

Active Involvement (15 minutes)

The teacher will divide the class into eleven groups of two (or three).  Each group will be assigned several photographs (taken by Lewis W. Hine) to observe.  The photographs and the original photo captions by Lewis W. Hine can be found at the website http://www.historyplace.com/unitedstates/childlabor/.   The groups will each be given a section of the webpage and instructed to choose three photographs from their section to observe.  The sections to be observed are as follows:  

1. Faces of Lost Youth

2. The Mill

3. Newsies 

4. Miners

5. The Factory

6. Seafood Workers

7. Fruit Pickers

8. Little Salesmen 

9. A Variety of Jobs 

10. Struggling Families 

11. Group Portraits

The students will use the analysis worksheet for photographs as a guide in their observation.  
Assessment- As the students are making their observations, the collaborating teachers will circulate throughout the room, informally assessing the progress of each group.  
After completing the worksheet, the students will take several minutes to reflect in their journals about what they learned and how they felt about it.  

Adaptations-  English Language Learners who cannot yet write in English will be encouraged to study the photographs and write their observations in Spanish.  These observations will be translated into English and evaluated by the teachers. 
Closure/Transition- (5 minutes)

The LMS will lead the class in a discussion on using photographs to learn about history.  She will give the students an opportunity to share some of their observations and to talk about the photographs with the rest of their classmates.
Learning Materials
· Introduction and overview of the unit – This will explain to students what they can expect in this unit.
· Primary Sources – This guide gives students information on the different types of primary sources.

· Analysis Worksheet for Photographs – Students will use this as a guide in analyzing photographs as primary sources.

· Historical photographs – This link will take students to the Lewis W. Hine photo collection on child labor.

· Project checklist – This is a checklist that students will complete at the end of the Interpreting and Analyzing Primary Sources lesson.  
· Journal Entry Prompts – This list of writing prompts will guide the students as they reflect in their journals.

Feedback and Evaluation
The students will have the opportunity to self-assess their understanding of the lesson as they respond to the journal prompts.  The journal prompts for the lesson ask them to explain concepts and give examples of concepts taught in the lesson.  In the journal prompts, they are also asked to reflect on their own personal progress through the inquiry process.  They are asked to discuss the parts of the process they are enjoying the most and the parts that are the most difficult for them.  They are continually encouraged to ask questions about the topic and to seek out answers to those questions.  The students will also use the checklist as a guide to make sure they are successfully completing all of the requirements for the unit.

The teachers will provide feedback to the students through informal conferencing during class time.  They will meet with each group, review the work they have done so far, and discuss any questions they might have.  The assessment for the lesson, just like for the rest of the unit, will be divided among the three teachers.  The LMS will be primarily responsible for evaluating the way students effectively follow the inquiry model.  The LMS will focus more on the process.  The language arts teacher will evaluate the writing aspects, and the social studies teacher will evaluate the historical content.  These assessments will be more focused on the product.  

Below are two examples of assessment tools that will be used near the end of the unit:

Multimedia Presentation Rubric

	
	1 point
	2 points
	3 points
	4 points
	

	Topic/Content
	Includes little essential information and one or two facts
	Includes some essential   information with few citations and few facts.
	Includes essential information with most sources properly cited. Includes enough elaboration to give readers an understanding of the topic.
	Covers topic completely and in depth. Includes properly cited sources and complete information. Encourages readers to know more.
	

	Technical 

Requirements
	Includes few graphics from outside sources.
	Includes fewer than 3 graphics from outside sources.
	Includes at least 3 graphics from outside sources.
	Includes  5 or more graphics from outside sources.
	

	Mechanics
	Includes more than 5 grammatical errors, misspellings, punctuation errors, etc.
	Includes 3-4 grammatical errors, misspellings, punctuation errors, etc.
	Includes 2-3 grammatical errors, misspellings, punctuation errors, etc.
	Grammar, spelling, punctuation, capitalization are correct. No errors in the text.
	

	Cooperative Group Work
	Cannot work with others in most situations.  Cannot share decisions or responsibilities
	Works with others, but has difficulty sharing decisions and responsibilities.
	Works well with others. Takes part in most decisions and contributes fair share to group.
	Works well with others. Assumes a clear role and related responsibilities. Motivates others to do their best.
	

	Oral Presentation Skills
	Great difficulty communicating ideas.  Poor voice projection.   Little preparation or incomplete work.
	Some difficulty communicating ideas, due to voice projection, lack of preparation, or incomplete work
	Communicates ideas with proper voice projection. Adequate preparation and delivery.
	Communicates ideas with enthusiasm, proper voice projection, appropriate language, and clear delivery.
	

	
	
	
	
	Total Points
	


Adapted from rubric developed by Caroline McCullen, Instructional Technologist, SAS inSchool, Cary, NC http://www.SASinSchool.com  May be reproduced for classroom use as long as no fee is charged and MidLink Magazine and/or SAS inSchool are cited as the source.
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Field Test
I asked three people to review my inquiry unit.  Here are there responses:

Jackie, 3rd grade teacher- She said, “I liked all of your ideas, especially the lesson on analyzing photographs. “  She suggested an extension activity  where students would create a virtual museum using digital cameras and objects representing their life stories.

Jill, graduate student-  “What an interesting topic!  I think kids would be very interested in learning about other kids.  I like the fact that this unit encourages students to make a difference in their world today.”

Dina, 8th grade language arts teacher- She said, “I think that my students would learn a lot from this unit.  I liked all of the opportunities that students have in the unit to express their creativity.  I also liked the information literacy model, the Pre-Search Process, because of the fact that it is geared towards middle school students.  I often find teaching tools designed for little kids or for high school students, so this was a nice change.”  She also added, “I would love it if my school media specialist would co-teach a unit with me in this way.  I would also appreciate it if she would become involved in the evaluation process.  Right now she just introduces the research unit with some basic guidelines for using the library.”

Resources and References
ALA.  Information Power: Building Partnerships for Learning.  Chicago: ALA, 1998.

This book is the cornerstone book for library media specialists.  It contains the nine Information Literacy Standards.
Big6 Website.  http://big6.com/
Donham, Jean.  Enhancing Teaching and Learning.  2nd Edition.  New York:  Neal-Schuman Publishers, Inc.  2005.

Free the Children Website.  http://www.freethechildren.com/index.php
Free The Children is the world's largest network of children helping children through education.  It was founded by Craig Kielburger, international child rights activist.
Harada, Violet H. and Joan M. Yoshima.  Inquiry Learning through Librarian-Teacher Partnerships.  Worthington: Linworth Publishing, 2004.

This book provides useful examples and tips for teachers and library media specialist who are interested in collaborating for information inquiry.  

History Place, The.  http://www.historyplace.com/unitedstates/childlabor/index.html

This website displays Lewis W. HIne’s photographs and original captions on child labor.
Indiana’s Academic Standards. Indiana Department of Education. 2006 http://ideanet.doe.state.in.us/standards/welcome2.html
This site contains Indiana academic standards for all content areas.
Information Inquiry for Teachers.  Lamb, Annette and Larry Johnson.  28 March 2006.  http://eduscapes.com/info/index.html
This website in full of valuable information concerning information inquiry.

Jewish Women’s Archive.  http://www.jwa.org/teach/primarysources/student_photos.html

This website offers ideas for teaching about primary sources.
Kids Campaign to Build. http://www.mirrorimage.com/iqbal/

Children in Quincy, Massachusetts, raised money to build a school to honor twelve-year-old Igbal Masih, murdered children’s rights activist.
Lamb, Annette.  Building Treehouses for Learning. 3rd edition.  Emporia:  Vision to Action, 2002.

This book provides excellent information regarding technology resources and lesson plans for educators interested in developing technology-rich information inquiry learning experiences.

Pre-Search Process web page.  Annette Lamb and Larry Johnson.  Viewed December 5, 2006 at http://eduscapes.com/info/presearch.html.
Rankin, Virginia. Pre-search. School Library Journal (Vol. 38, Issue 3, p. 168-       171) 1992.

Scholastic’s Webpage on Child Labor.  http://teacher.scholastic.com/scholasticnews/indepth/child_labor/child_labor/index.asp?article=migrant
This site contains great information on child labor written on a level that kids can easily understand.

School Libraries Work!  (2006) Danbury, Conn.: Scholastic Library Publishing.

Stripling, Barbara K. and Sandra Hughes-Hassell.  Curriculum Connections Through the Library.  Westport, CT:  Libraries Unlimited, 2003.
Unicef’s Child Labour page.  http://www.unicef.org/protection/index_childlabour.html

This site provides links to many sites related to child labor.

Child Labor – Lost Youth


Inquiry Project





Student Conference Checklist





1.  Can the student explain some of the causes behind child labor?








2.  What step in the inquiry process is the student currently working on as it relates to the final project?








3.  Does the student need any additional instruction in creating the multimedia presentation?








4.  Discuss one strength and one area that could be improved.








