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Coursequest 3
Camp Green Hill

Student Audience and Project Location


The student audience for this project consists of Girl Scout summer campers. Camp Green Hill is located along Lake Corpus Christi in South Texas, between a state park and a private camping area. At the end of a long, dusty road, Camp Green Hill enjoys some seclusion from its surrounding area. Facilities consist of a Director’s cabin with attached Trading Post, Lodge area for group activities and meals, bonfire area near the lake, Waterfront facilities, Pool area, and four separate camping areas. Each camping area consists of a number of tents, ranging from five to 15, shower and toilet facilities, and a Unit House for group activities and launching point for leaving the unit. One camping area, Bar Nothing, contains cabins instead of tents for younger campers. There are three children’s cabins that can house up to 12 campers each, as well as a staff cabin with room for eight counselors. Older girls use camping areas that are further from the lodge/commons area. Destarte, the most distant camping area, is unused due to needed repairs. The common area also includes a stand-alone infirmary, craft hut, and staff house for staff free time. 


The staff of Camp Green Hill consists of administrative, program, and unit staff. Administrative staff includes the director, co-director, nurse, kitchen staff, and camp ranger. The current director, Isis,  is new to Camp Green Hill, but possesses three years experience as camp director and five additional years in summer camping. The assistant director, Lily,  is a parent in the local council, a former unit leader, and an active volunteer during the off season. The nurse, kitchen staff, and ranger have all been at the camp for extended years. The nurse, Tex, is a certified paramedic and First Aid/CPR trainer; he has served the camp for three years now. The kitchen staff, Otter and Hola, has been with Camp Green Hill for nearly ten years. The ranger, Bushy Mon, lives on site year round with his wife, Cookie, and has taken care of the camp for ten years as well. All of the administrative staff also serves as teachers and program staff when needed or appropriate.


The program staff includes a Waterfront/Swimming director, Crafts director, Program facilitator, and Librarian. The Waterfront/Swimming, Lucky, grew up at Camp Green Hill and served as a counselor for four years and is a kindergarten teacher during the school year; she also is the unit leader for Bar Nothing, the Brownie camp sites. The Crafts director, Braces, also attended Green Hill as a camper and served as a counselor for five years; she is trained as a special education teacher as well. The Program facilitator, Sweet Potato, also attended as a camper and counselor; her other duties include the teaching and mentoring of Counselors-in-Training. The Librarian, Monkey, worked as Unit Leader of Bar Nothing for four years and currently assists in program planning, counselor training, and counselor mediator and confidante; she is a current library school student and has an undergraduate degree in anthropology.


There are four units at Camp Green Hill:  Bar Nothing, Flying High, Meadows, and Sacajawea. As mentioned before, Bar Nothing is the unit for the youngest campers, Brownies ages 5 to 9. The unit leader is Lucky, who trained in this unit for two years and served as a counselor here for four years. This is her second year as a unit leader and first as the unit leader for Bar Nothing. She leads four counselors, Mousie, Jack, Quatre, and Boo Boo, each with varying degrees of experience. The Junior girls are broken up into two groups, Flying High and Meadows. Flying High is the largest campsite at Green Hill, having 15 tent sites and up to forty campers. It is lead by Sporty, a two year veteran who has worked in every unit except Bar Nothing. There are also four counselors in this group: Woody, Whisper, Lady Bug, and Termite. Flying High houses the youngest Juniors, those who have recently moved up from being Brownies, girls ages 9 and 10. Meadows, in contrast, is the smallest unit, with four tents, three staff, and a maximum of 16 campers. The unit leader, Chi, began working at Green Hill at 15 as a kitchen ranger and ranger aid. Since then, she worked as a counselor in every unit, over the course of three years. This is her first summer as unit leader; she is a junior in college pursuing a degree in GPS systems. Her counselors are Sushi and Zen. The older Juniors, soon to be Cadettes, are housed here, ages 11 and 12. The last unit is Sacajawea, the furtherest removed from the center of camp. Sac is quite isolated, giving its adolescent residence a sense of separation, independence and privacy. There are 10 tents spread throughout a somewhat woody area near the lake. The Unit leader is Tiger Lily, a high school chemistry teacher and two year camp veteran. Her staff includes Sweet Potato, Justice, and Goofy. Campers include Cadettes (12-15) and Seniors (15-18).


The girls attend camp for three days to two weeks, depending on age and program. Typically, around a hundred campers are in-house any given week during the six-week curriculum. Around 75% are returning campers and most of the attendees are Juniors, girls between 9 and 12. These girls come from all over South Texas, from Laredo to Victoria and from all ranges of socio-economic status. Demographically, about 50% are Caucasian, 30% are Hispanic, with the remaining 10% fluctuating in the African-American, Asian-American, and Native American categories. Understandably, information inquiry experiences are just as varied, since the campers come from a wide range of school systems and educational backgrounds.


The intent of these two units is to focus on developing more creative programs for those campers who bridge the categories and have likely been coming to camp for multiple years. The units will focus on ecology and wildlife skills and knowledge and help the campers complete badgework, explore their environment, and learn new skills that could lead to future careers.


The first unit, Be a Forest Ranger, is for older Brownies and younger Juniors, ages 8-10. Scouts will be able to earn their Animal and Outdoor Fun Try-Its (Brownie badges) as well as their Wildlife and Ecology badges (Junior level). Collaboration between Bar Nothing, Flying High, and the various program staff will be necessary to finish the projects.


The second unit, Animal Behavior, will involve Cadettes and Seniors from Sacajawea, as well as some of the older girls from Meadows. Participants will be involved in week-long or two-week observation projects involving in-depth information inquiry, natural exploration, and scientific inquiry skills. Collaboration will be necessary between Sac and Meadows staff, as well as program and administrative faculty.
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Planning

Counselor Week and Daily Collaboration


The week before campers arrive for the first week of camp, new and past counselors receive program training and preparation for the summer. Initially, days are spent becoming familiar with camp policies, procedures, and layout. This is also a chance for everyone to get to know one another in an informal setting, without campers around. Counselor Week is packed with information, from first aid and emergency procedures to which co-workers like to do which programs. It is also packed with fun, since evenings are spent trying out all of the equipment and program activities. Near the end of the week, units are formed and planning begins.


First of all, unit staff collaborates on a set schedule for everyday activities, including who will be in charge of waking up the girls and how unit cleaning activities will be carried out. Graphics are prepared to help campers understand camp routine and activities. Next, unit staff is broken up in program areas (who will be in charge and involved with which program); this is important, since most units have more than one program each week. The staff assigned to each program then brainstorms and outlines the schedule for their program, consulting unit leaders, program staff, and administrative staff on necessary interaction and scheduling. This is the time to bring in experts from other units, program staff, and admin. into the planning. Each program group must consult with craft program director, waterfront director, librarian, and program directors to plan various activities. For the two special programs outlined in this document, unit staff must also collaborate with other units to decide which activities will be done as a group and which will be done in separate units.


Lucky and Sporty will be in charge of collaboration on the Be a Forest Ranger! Program. As such, they decide that The initial Watching activities will be conducted at individual units, as will the 7-8 o’clock  block for Badge Connection and the nightly Read-Aloud, since this is done right at Lights Out. For the majority of the program activities, however, members of the program from both units will be together. Since both unit leaders are also in charge of a program activity outside of their unit, their other counselors will be responsible for the lessons when they are absent. These counselors are Mousie, Quatre, Woody, Whisper. 


When necessary, other staff will be called in to present lessons or activities. For instance, Braces will be involved with all craft activities (4-5 pm slot) and Monkey will be involved with all Information Inquiry activities (2-3 pm slot). A Guest Speaker (Wildlife Ranger) from the State Park will be scheduled on Wednesday during the 2-3 pm slot. Isis and Bushy Mon will help with making the arrangements. 

Below is the Program Plan for Be a Forest Ranger!:

	Be a Forest Ranger Program Plan

	 
	Sunday
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday
	Saturday

	8-9
	 
	Breakfast
	Breakfast
	Jungle Breakfast
	Breakfast
	Breakfast
	Breakfast

	9-10
	 
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean unit and Prepare to leave

	10-11
	 
	Wondering:  Nature hike
	Wondering: Observe at Grove (Look, Listen, Feel)
	Watching and wondering:  Break into groups; observe animals or plants and record in journal
	Wondering: Diagram the habitat of your chosen wildlife
	Wondering: Scavenger Hunt
	Pick up

	11-12
	 
	Boating and waterfront activities
	Wade in lake with water snoopers
	
	Boating or Fishing
	Wrapping: Choose a product
	 

	12-1
	 
	Lunch
	Lunch
	Lunch
	Lunch
	Lunch
	 

	1-2
	 
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	 

	2-3
	 
	Webbing:  Pick animal or plant to study, sources, plan
	Wiggling:  Look over and judge your sources; take notes
	Guest Speaker: Wildlife ranger from the State Park
	Weaving: Finish recording and organizing info
	Wrapping:  Plan and create product
	 

	3-4
	Arrival and Check In; Unpack and meet cabin/tent mates
	Swim Time!!!
	Swim Time!!!
	Swim Time!!!
	Swim Time!!! 
	Swim Time!!!
	 

	4-5
	
	Crafts: Coffee filter butterflies, pipe cleaner ladybugs, ants on a log, etc
	Crafts:  Fish windsocks, ocean in a bottle,  frog life cyle poster
	Crafts:  Mexican bird rattle, bird feeder, bead birds
	Crafts: Tangram mammals, bat clips, armadillo craft, leaf monkeys
	Crafts: Clay turtles, pony bead crocodile or lizard, spiral snakes
	 

	5-6
	Intro games, Discuss Camp and unit rules
	Games: Bug-go (Bingo), Spider and Fly
	Games: Sharks and Minnows, Leap Frog
	Make costumes for the Wildlife Bash
	Games: Cool, Cool Cat, Mammal Charades
	Games: Snake in the grass, Dragon's Egg
	 

	6-7
	Dinner and Flag
	Dinner and Flag
	Dinner and Flag
	All Camp Party!!!!  Wildlife Bash--Dress as your Favorite animal or plant…. Games, Party Food, Music, Stories, Sharing of progress with other campers Screening of My Neighbor Totoro
	Dinner and Flag
	Dinner and Flag
	 

	7-8
	Watching:   What do you know about Forest Rangers?           
	Badge connection: What is Ecology?
	Badge connection: Night Hike
	
	Badge connection: Habitat activities
	All Camp Campfire: Waving: Present Project
	 

	8-9
	Showers, Read aloud (Mouskin's Lost Woodland), Lights Out
	Showers, Read Aloud (Old Turtle and the Broken Truth), Lights Out
	Showers, Read Aloud (Our Tree Steve), Lights Out
	
	Showers, Read Aloud (Making the World), Lights Out
	Wishing:  Reflect and discuss on project and camp experience
	 

	9+
	 
	 
	 
	Showers, Lights Out
	 
	Showers, Lights Out
	 



Chi and Tiger Lily also collaborated to create the Animal Behavior Program. They decided that Unit Campfire would be the only separate activity and that the nightly self-reflection would be conducted in various appropriate locations, to be decided as they went along, in discussion with other staff and consultation with campers. Again, program staff would be involved as needed, especially Bushy Mon and Monkey, since both have observational and wildlife knowledge and experience. The Trip to the State Park will involved all of the campers from both units who wish to participate. Those who remain behind will have to sleep in the lodge with Isis and Braces. Lucky and Lily will also accompany them on the trip. Campers will be involved in the final creation of the schedule; possible outline of events is listed below:

	Animal Behavior Program Plan

	 
	Sunday
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday
	Saturday

	8-9
	 
	Breakfast
	Breakfast
	Make your Own Breakfast
	Breakfast
	Breakfast
	Breakfast

	9-10
	 
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean up, Flag Ceremony, Transition
	Clean unit and Prepare to leave

	10-11
	 
	Wondering:  Nature hike
	Wondering:  Observe at Grove, Platforms, Lake, or other location in small groups
	Watching and wondering:  Observation and journaling
	Wondering: Observation and journaling
	Wondering: Scavenger Hunt with Brownies
	Pick up

	11-12
	 
	Waterfront activities or Archery
	
	
	Waterfront activities or Archery
	Wrapping: Choose a product
	 

	12-1
	 
	Lunch
	Lunch
	Lunch
	Lunch
	Lunch
	 

	1-2
	 
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	Clean up, Stinky Feet time (reading and writing OK)
	 

	2-3
	 
	Swim Time!!!
	Swim Time!!!
	Swim Time!!!
	Swim Time!!! 
	Swim Time!!!
	 

	3-4
	Arrival and Check In; Unpack and meet tent mates
	Webbing:  Pick animal  to study, sources, plan with group
	Wiggling:  Look over and judge your sources; take notes
	Weaving: Begin organizing info; create graphic
	Weaving: Finish recording and organizing info
	Wrapping:  Plan and create product
	 

	4-5
	
	Meet with Busy Mon and Monkey about animal behavior and observation methods.
	Crafts: Bathouses or bird feeders
	Crafts:  Animal dioramas or leather craft
	Trip to State Park:  Hike or canoe over; observe in new location if desired; dinner; small tent camping; share progress with unit; Self Reflection: World Disaster scenario
	Crafts:  Work on project in Craft Hut or Lodge; other with permission; consult with program staff if necessary--Finish  & review product
	 

	5-6
	Intro games, Discuss Camp and unit rules
	Human Nonverbal Communication Activity
	Lead Games: Sharks and Minnows, Leap Frog
	Make costumes for the Wildlife Bash
	
	
	 

	6-7
	Dinner and Flag
	Dinner and Flag
	Dinner and Flag
	All Camp Party!!!!  Wildlife Bash--Dress as your Favorite animal or plant…. Games, Party Food, Music, Stories
	
	Dinner and Flag
	 

	7-8
	Watching:  Discuss animal behavior, ecology, schedule       
	Self Reflection/ Watching:  Exploring Nature activity (50 Strategies…)
	Night Hike: Dark Detectives (Keepers of the Night) 
	
	
	All Camp Campfire: Waving: Present Project
	 

	8-9
	Self reflection:  Exploring the Feminine Activity (50 Strategies…)
	
	
	
	
	Wishing:  Reflect and discuss project and camp exp.
	 

	9-10
	Unit Campfire: "How the Bat Came to be"
	Unit Campfire: "Moth, the Fire Dancer"
	Unit Campfire: "Oot-Kwah-Tah" & "Creation of Moon"
	Unit Campfire: "Chipmunk & Owl Sisters" & "Great Lacrosse Game"
	Unit Campfire: "How Grizzley Bear Climbed the Mountain"
	Unit Campfire: Girl Storytelling (limit the scary)
	 

	10+
	Personal Time, Showers, Lights Out
	Personal Time, Showers, Lights Out
	Personal Time, Showers, Lights Out
	Personal Time, Showers, Lights Out
	Personal Time, Showers, Lights Out
	Personal Time, Showers, Lights Out
	 


Information Inquiry and Summer Camp

The role and model of Info Inquiry


Summer camp naturally encourages information inquiry by fostering questioning, exploration, and creativity. Even at the most basic level, Girl Scout camps are masters at inquiry methods and design. The badgework itself requires information inquiry skills and fluency. For example, The Junior Wildlife badge requires that girls first brainstorm for what plants and animals need to live (Watching and Wondering), than explore habitats and visit places where wildlife lives (Webbing and Wiggling), and find out how they are managed (more Webbing and Wiggling). Later in the badge, they must plan and produce a product to share with others what they have learned (Weaving, Wrapping, and Waving) (186-87). Reflection is also a large part of Girl Scout Camp, although some counselors and campers make it more or less of an experience.  


The most important part of camp experience is the chance to become involved in authentic learning. As Callison states in Key Words, Concepts and Methods, authentic learning “places the student in simulations in which he or she must seek and obtain relevant information…” (121). By creating program plans that inspire enthusiasm and explore real-life issues in a camp environment, counselors and staff achieve authentic learning and foster creative and critical thinking skills. Thereby, counselors and staff are best able to complete the mission of Girl Scouts of the USA:  “to build girls of courage, confidence, and character, who make the world a better place” (http://www.girlscouts.org/who_we_are/facts/).


In the Be a Forest Ranger! Unit, a variety of inquiry methods and scaffolds will be utilized to create the best authentic experience for the campers. Girls will be encouraged to question, explore, and experiment, using brainstorming, KWL charts, graphic organizers, observation techniques, and interview methods. Self-reflection and assessment will be employed throughout the program. At the same time, fun ways of learning, like crafts and games, will allow campers to fully enjoy the camp experience in more traditional ways. As mentioned in the Planning section of this document, collaboration weaves and supports the camp program; it is necessary and inseparable from program planning and implementation. As Principle 5 of Program Administration in Information Power states, “Comprehensive and collaborative long-range, strategic planning is essential to the effectiveness of the library media program (106). This is also true of summer camp.

	First Unit:  Be a Forest Ranger!

Indiana Academic Standards

Third Grade

3.1.2
Participate in different types of guided scientific investigations, such as observing objects and events and collecting specimens for analysis.

3.1.3
Keep and report records of investigations and observations* using tools, such as journals, charts, graphs, and computers.

3.1.4
Discuss the results of investigations and consider the explanations of others.

3.1.5
Demonstrate the ability to work cooperatively while respecting the ideas of others and communicating one’s own conclusions about findings.

3.2.3
Keep a notebook that describes observations and is understandable weeks or months later.

3.4.1
Demonstrate that a great variety of living things can be sorted into groups in many ways using various features, such as how they look, where they live, and how they act, to decide which things belong to which group. 

3.4.2
Explain that features used for grouping depend on the purpose of the grouping.

3.4.3
Observe that and describe how offspring are very much, but not exactly, like their parents and like one another.

3.4.4
Describe that almost all kinds of animals’ food can be traced back to plants.

Fourth Grade

4.2.5
Write descriptions of investigations, using observations and other evidence as support for explanations.

4.2.6
Support statements with facts found in print and electronic media, identify the sources used, and expect others to do the same.

4.2.7
Identify better reasons for believing something than “Everybody knows that ...” or “I just know,” and discount such reasons when given by others.

4.4.2
Investigate, observe, and describe that insects and various other organisms depend on dead plant and animal material for food.

4.4.3
Observe and describe that organisms interact with one another in various ways, such as providing food, pollination, and seed dispersal.

4.4.4
Observe and describe that some source of energy is needed for all organisms to stay alive and grow.

4.4.6
Explain how in all environments, organisms are growing, dying, and decaying, and new organisms are being produced by the old ones.





Animal Behavior Program further implements information inquiry methods to allow for authentic exploration of the natural environment. At the Cadette level, badgework involves exploring topics from multiple angles and integrating the learning experience and outcome into the greater world. Group discussion, individual exploration, and multiple self-reflection experiences lead the camper to further discoveries and questions. Campers are given greater control over their experience through feedback sessions, scheduling discussion, and the design of their own project and product. As Harada and Yoshina encourage, open-ended and relevant questions are the central focus of this unit’s mission (12-13).

	Second Unit:  Animal Behavior

Indiana Academic Standards

Sixth Grade

(Older Juniors)

6.1.2
Give examples of different ways scientists investigate natural phenomena and identify processes all scientists use, such as collection of relevant evidence, the use of logical reasoning, and the application of imagination in devising hypotheses* and explanations, in order to make sense of the evidence. 

6.1.3
Recognize and explain that hypotheses are valuable, even if they turn out not to be true, if they lead to fruitful investigations.

6.2.3
Select tools, such as cameras and tape recorders, for capturing information.

6.2.5
Organize information in simple tables and graphs and identify relationships they reveal. Use tables and graphs as examples of evidence for explanations when writing essays or writing about lab work, fieldwork, etc.

6.2.6
Read simple tables and graphs produced by others and describe in words what they show.

6.2.7
Locate information in reference books, back issues of newspapers and magazines, CD-ROMs, and computer databases.

6.2.8
Analyze and interpret a given set of findings, demonstrating that there may be more than one good way to do so.

6.4.8
Explain that in all environments, such as freshwater, marine, forest, desert, grassland, mountain, and others, organisms with similar needs may compete with one another for resources, including food, space, water, air, and shelter. Note that in any environment, the growth and survival of organisms depend on the physical conditions. 

6.4.9
Recognize and explain that two types of organisms may interact in a competitive or cooperative relationship, such as producer*/consumer*, predator*/prey*, or parasite*/host*. 

6.4.10
Describe how life on Earth depends on energy from the sun.

*
producer: an organism that can make its own food

*
consumer: an organism that feeds directly or indirectly on producers

*
predator: an organism that kills and eats other organisms

*
prey: an organism that is killed and eaten by a predator

*
parasite: an organism that feeds on other living organisms

*
host: an organism in which or on which another organism lives

7-8 Grade

(Cadettes)

7.1.1
Recognize and explain that when similar investigations give different results, the scientific challenge is to judge whether the differences are trivial or significant, which often takes further studies to decide. 

Scientific Inquiry

7.1.2
Explain that what people expect to observe often affects what they actually do observe and provide an example of a solution to this problem. 

7.1.3
Explain why it is important in science to keep honest, clear, and accurate records

7.2.7
Incorporate circle charts, bar and line graphs, diagrams, scatterplots*, and symbols into writing, such as lab or research reports, to serve as evidence for claims and/or conclusions

7.4.1
Explain that similarities among organisms are found in external and internal anatomical features, including specific characteristics at the cellular level, such as the number of chromosomes*. Understand that these similarities are used to classify organisms since they may be used to infer the degree of relatedness among organisms. 

7.4.2
Describe that all organisms, including the human species*, are part of and depend on two main interconnected global food webs*, the ocean food web and the land food web.

7.4.9
Understand and explain that as any population of organisms grows, it is held in check by one or more environmental factors. These factors could result in depletion of food or nesting sites and/or increased loss to increased numbers of predators or parasites. Give examples of some consequences of this.

7.7.3
Describe how physical and biological systems tend to change until they reach equilibrium and remain that way unless their surroundings change.

8.1.4
Explain why accurate record keeping, openness, and replication are essential for maintaining an investigator’s credibility with other scientists and society.

8.2.7
Participate in group discussions on scientific topics by restating or summarizing accurately what others have said, asking for clarification or elaboration, and expressing alternative positions.

8.2.8
Use tables, charts, and graphs in making arguments and claims in, for example, oral and written presentations about lab or fieldwork

8.4.4
Describe how matter is transferred from one organism to another repeatedly and between organisms and their physical environment. 

8.4.5
Explain that energy can be transferred from one form to another in living things. 

8.4.6
Describe how animals get their energy from oxidizing their food and releasing some of this energy as heat.

8.4.8
Describe how environmental conditions affect the survival of individual organisms and how entire species may prosper in spite of the poor survivability or bad fortune of individuals



Both units involve all nine of the Information Literacy Standards. The nature of authentic learning in a camp setting ensures that they are all address. Of course, different campers will display different competencies, depending on experience and maturity. This difference will be addressed later on.

Inquiry Model

The Advantage of the 8Ws in a Camp Setting


I decided to use the 8Ws model of Information Inquiry for this project. Its flexibility and fun words lends it to use in a camp setting. The steps can be illustrated with movement and song, a very important part of camp culture. They also provide multiple activities and steps, so that campers can move smoothly through the process on a day-by-day basis.


Similar, in many ways, to the Big6 Process, the 8Ws encourages exploration, examination, and reflection eminently beneficial to the camp experience. For this project, my lesson plans focus on the Watching stage:


Watching asks students to explore and become observers of their environment. According to Webster's dictionary, watching is a state of alert and continuous attention, close observation. A person who is watching is looking for action and change. 

The watching phase of information exploration asks students to become more in tune to the world around them from family needs to global concerns.





Annette Lamb, “Information Inquiry: Watching”


This step is unique to the 8Ws method. Most inquiry models begin with the Wondering/Task definition stage. By beginning with Watching, students are better able to connect to their prior knowledge, and therefore, have a firmer direction and idea of where to begin the process of choosing a topic and locating resources. It is a great way to focus students on the task and highlight their own abilities before asking them to jump into an unfamiliar task. As Carol Collier Kuhlthau states thoughts in the initial stage of information inquiry are fuzzy and unfocused (). It is essential so for students to be able to define what they know, so that they may begin the process of questioning and exploring more successfully.
Be a Forest Ranger! Objectives and Sample Lesson

· Learn what the job of a Forest Range is and how it is done.
· Observe wildlife in a natural setting.
· Understand how animals, plants, and the earth live together in a symbiotic relationship.
· Develop a product to share with the rest of camp what you have learned.
Watching and Wondering at The Grove:


Supplies:



Be a Forest Ranger! Wildlife Watching Journal for each girl



Pencils, pens, crayons to write and draw



Small shovels, in case digging is necessary



Magnifying glasses, as needed



Watch



Field guides

Icebreaker
1. After Clean up and Flag ceremony, gather together the girls and walk over to the Grove (shady area between the Pool and Waterfront).

2. Ask to the girls to find a nice, comfortable spot on the ground. Sit with girls, in center, where all can see you.
3. Say, “As we discussed before, forest rangers have a lot of important duties. What are the most important ones again?”  Allow for answers and discussion.
4. Say, “Today we are going to practice one of the ranger’s most important jobs, observing the wildlife under his/her care. Before we do that, we are going to take time to observe our surroundings.”
5. Ask the girls to look around them. Have them tell you what they see (this could include unnatural items, like tables and roads).
6. Now ask the girls to close their eyes. Have them tell you what they hear.
7. With eyes still closed, ask them to take a deep breath and tell you what they smell.
8. Now they can open their eyes. Ask the girls to slowly get to their feet and find a tree or grass to touch (inspect area before hand to insure no poisonous or otherwise harmful plants). How does the plant feel?
9. Discuss how we use our senses to understand the world around us. This is what forest rangers do as well.
Observation

1. Say, “Now we are going to practice observing the plant or animal we have decided to study. If your plant or animal is not here, pick another for your first observation. Remember, this is just practice.”

2. Give girls a copy of the first part Wildlife Watching Journal. Have them turn to the first sighting portion. Ask them to get a pencil and some crayons and settle in to watch their plant or animal. If necessary, they can dig to find it. Allow about 5 minutes for girls to find a suitable observation spot.
3. Ask the girls to fill in the date and time section of the activity. Also have them write in what plant or animal they are watching. They can ask a counselor if they don’t know what it is called. Field guides can also be consulted.
4. Once the details are down, have the girls draw and write for about 20 minutes. Remind them that they can record any details that they find important. Also remind them to look, listen, smell, and feel (if appropriate), and that we must leave the area as we found it. That means no picking, no damaging, no taking it home with you, etc. 
Sharing

1. After the 20 minutes is up, give the girls about 5 more minutes to finish up what they are working on. Then, ask them to return to the original area with their journals.

2. Ask volunteers to share what they observed. Allow plenty of time for sharing and questions from the group.
3. Discourage rude comments; remind the girls that we are all new observers and this is just practice.
Reflection

1. Ask the girls how they felt while they were observing.

2. Did they like the pre-made journal or would they rather make their own?
3. What did they like or dislike about this activity?
4. How else and where else might we observe wildlife?
5. Did they get any ideas about how they want to do their group observations of their chosen animal or plant?
6. Allow about 10 minutes for the groups to get together and discuss their plans.
Transition

1. Say, “Okay, so now we have done land observation. What about animals/plants that don’t live on the land?”

2. Solicit answers to what animals/plants don’t live on the land and where do they live.
3. Segue to water observation in the wading area of the lake.
This lesson can be carried out by any of the counselors in either unit, with sufficient preparation. Multiple counselors should be present to answer questions and provide guidance. Field guides and equipment should be obtained from library/supply room. Monkey (Librarian) will help with observation guidance, since she has field experience (Just ask her!). 

Material:

Be a Forest Ranger
!

Wildlife Watching Journal

Name: _________

Group: _________

Animal or Plant: ______________[image: image3.jpg]



My animal/plant is: ________________

It lives _________________________

_______________________________

This is what its Habitat looks like:


[image: image4]

My animal/plant belongs to the Family _________.

Members of this family have these things in common:

· _____________________

· _____________________

· _____________________

· _____________________

This is what my animal/plant looks like:


[image: image5]
First sighting of animal/plant

Date: __________________

Time: __________________

My animal/plant was (Circle one or more):

· Running




· Walking

· Sitting

· Climbing

· Flying

· Hopping

· Crawling

· Slithering

· Digging

· Not moving

My animal/plant has ____ legs/leaves.

This is what my animal/plant did while I watched:

Here is a picture of my animal/plant when I was watching it:


[image: image6]
I watched my animal/plant for _____ minutes. 

My animal/plant made these sounds:

· Howl

· Bark

· Hoot

· Buzz

· Meow

· Chirp

· Growl

· Sigh

· None

· Roar

· Hiss

· Neigh

· Squeak

· Other: ________

My animal/plant survives by: ________________

______________________________________

______________________________________

Here is what its covering (fur, skin, feathers, petals, etc) looks like:


[image: image7]

More notes about my animal/plant: 

More pictures of my animal/plant:


[image: image8]
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[image: image11]
Example (Created at Weekend camp):
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Animal Behavior Objectives and Sample Lesson

· Develop a deeper understanding of animal behavior:  what it means, how it evolves, what it can teach us about ourselves and our environment.

· Understand and use a variety of observation field techniques

· Study one species of animal comprehensively, including its habitat, its classification, it place in the ecosystem, and factors affecting its behavior.

· Develop and conduct a field research observation assignment.

· Use recordkeeping and journaling skills to record animal behavior.

· Communicate research findings in a creative and productive manner.

Watching:  Connecting prior knowledge before and during the Nature Hike


Materials:



Animal flashcards, one for each girl



Notebooks and pens or pencils, one each



Field Guides



Portable First Aid Kit



Copy of Shel Silverstein’s poem “Forgotten Language” (below)



Radio, two-way



Each girls should bring her water bottle, hat, and questions—lots of questions.



Cameras and walking sticks, if desired


Icebreaker

1. After Clean up and Flag Ceremony, gather campers at the flagpole and double-check that all have their water bottles and hats. Move to the Platforms for Icebreaker activity.

2. Have campers sit on the platforms and relax while a counselor reads “Forgotten Language.”

Forgotten Language




Once I spoke the language of the flowers,




Once I understood each word the caterpillar said,




Once I smiled in secret at the gossip of the starlings,




And shared a conversation with the housefly






in my bed.




Once I heard and answered all the questions






of the crickets,




And joined in the crying of each falling dying






flake of snow,




Once I spoke the language of the flowers. . . .






How did it go?






How did it go?

3. Prompt campers to share their impressions of the poem and what it means to this week’s program.

4. Ask campers to think about what they already know about animals and their behavior.

Exploration

1. Campers are now going to participate in stream-of-consciousness writing about prior knowledge of animal behavior.

2. Pass out notebooks and writing utensils.

3. Ask campers to close their eyes for two minutes and think about what constitutes “behavior” and what behaviors they have observed in animals.

4. Have campers open their eyes.

5. Ask campers to write down all of ideas that came to them during the reading of the poem, the discussion about animal behavior, and the two minute reflection.

6. Give campers 10 minutes to write freely. Assure them that grammar and spelling are unimportant and that they must just try to get their thoughts down on paper.

7. Once 10 minutes is up ask campers to stand and find their buddy in preparation for hiking.

Hike

1. Before hike begins, remind campers of hiking rules:

· Stay together; always know where your buddy and the counselors are.

· Leave everything as you find it.

· Don’t touch anything until a counselor tells you it is safe.

· Ask questions!

2. Hand out cards with different animals on them. Let girls know that all of these animals can be found at Camp Green Hill.

3. During the hike, point out significant animals (or signs of them). Also describe any plants that you know. Encourage campers to share if they recognize a plant or animal that is not discussed.

4. When you get to Green Hill (the campfire area), explain to girls that they are going to explore their own and their camp mates’ knowledge about the animals on their card. Tell them that they can ask anyone who is on the hike, including counselors and program staff (Monkey and Bushy Mon may be with you, depending on their schedules). 

5. Remind girls to write down any information they remember of gather in their notebooks. Allow 10 minutes for interaction.

Sharing

1. After 10 minutes, have girls find a seat on the logs (Remember to avoid the fire ants!).

2. Pick one of the animals to discuss. Have the girls share what they have discovered.

3. Discuss what information is valid and what information may be false.

4. Continue through all animals.

Reflection and Transition

1. Ask girls to pass in materials to one of the counselors (specify which one).

2. Remind them to gather all of their things, so we can leave Green Hill clean for the next group.

3. Ask them to find their buddy and line up.

4. Tell campers to pay attention to their surroundings as we hike by a different route to Waterfront.

5. Encourage feedback in small groups on what has been discussed as you go to Waterfront (this part should be an informal reflection activity).
Specific materials:

15 Flashcards made during Counselor week, showing image of animal and name.

Possible animals to be used:

· Armadillo
· Fruit Bat
· Javelina
· White-tailed Deer
· Coyote
· Robin
· Red-tailed Hawk
· American Turkey Vulture
· Large-mouth Bass
· Pocket gopher
· Tree frog
· Salamander
· Bull Snake
· Box Turtle
· Catfish
· Cow Ants

· Leaf-cutter Ants

· Praying Mantis

· Stick bugs

Example Flashcard: 
[image: image14]
Sample Information Gathering from Flashcard activity:

· Burrow for bugs

· Come out at night

· Have a hard shell

· Really shy

· Kind of blind—don’t see well

· Soft underbellies

· Live young

· What are they related to?

· Where do they live?

· Use nose to find food—use claws to dig

· Do they live in groups or alone?

· Snuffle noises

Again lesson can be carried out by any counselor, preferably unit leader or person most familiar with Nature Trail. Bushy Mon or Monkey would be great to bring along, since they know a lot about the animals and plants in the area and about observation techniques. Field guides should be available for reference, if campers wish to answer specific questions at this time. At least 3 counselors should be along for safety and sources of information. Remember to bring the radio and portable first aid kit.

Assessment of the Program Plans

How did we do?


For both units assessment will be utilized throughout. In most cases, this assessment will be informal, carried out by the program staff and unit staff in charge of the various activities. Self-assessment is the most common form, with reflective activities spread throughout, especially in the older girls’ unit. 


Be a Forest Ranger! unit will be assessed using a checklist (see below).


Animal Behavior unit will be assessed through portfolio and conference meetings throughout the process. Example questions for each conference are below.

Be a Forest Ranger! Checklist

Watching

· Brainstormed about Forest Ranger’s job.

· Completed K(now) portion of KWL chart

· Listed my interests and ideas about wildlife

Wondering

· Participated in Nature Hike

· Wrote down questions about wildlife

· Listed possible animals and plants to study

· Completed W(onder) portion of KWL chart

· Look, Listen, Feel

· Watched animal/plant of choice in group

· Diagramed habitat

· Participated in Scavenger Hunt

Webbing

· Picked an animal or plant to study
· Listed possible key words related to my animal/plant
· Found at least 3 books, 2 magazines, and 1 online source
· Planned wildlife watching and note-taking strategies
· Participated in Games and Crafts to learn about plants and animals

Wiggling

· Discussed sources with a counselor

· Discussed sources with my group

· Made choices about sources and plans

· Asked a counselor questions about my animal/plant

· Listened and participated in Wildlife Ranger talk

Weaving

· Complete my Wildlife Watching Journal

· Used observation to learn about animal/plant

· Used print and nonprint sources

· Made Graphic to explain my information

· Completed L(earn) portion of KWL chart

· Thought of more questions

· Looked for more information

· Cited my sources

Wrapping

· Made crafts

· Made costume for Wildlife Bash

· Explored my product options

· Chose a product

· Planned my product with my group

· Created product that uses the information I learned this week

Waving

· Identified my audience

· Shared at campfire
· Thought of two other ways to share my product

Wishing

· Completed Camp Evaluation

· Completed Reflective writing on how I could have improved my week at camp and my project

· Asked questions and made suggestions for next time program is done
Animal Behavior Conference Questions

	Session
	Questions

	Watching
	· How did you connect with previous knowledge?
· Do you think this part is important?
· How did it help you?

	Wondering
	· What animal did you choose?
· Who is in your group?
· What questions are you asking?
· What keywords will you use?
· Where do you plan to observe?

	Webbing
	· Where are you looking for sources?
· What have you found so far?
· Where else do you plan to look?
· What kind of formats are you using? Will you use?


	Wiggling
	· Are you getting along with your group?
· What part are you doing?
· How has your observation gone so far?
· What sources are you keeping? Discarding?
· Where else might you find information?
· Can you ask someone?

	Weaving
	· How is organization coming along?
· Are you using graphics? Which ones?
· What do you think of the project so far?
· Have you found better/more sources?
· What would you like to change at this point?

	Wrapping
	· What product did you choose? Why?
· What were some problems with producing it?
· How did you pre-plan?
· What were the best parts?

	Waving
	· Who is your audience?

· What do you plan to tell them?

· How do you plan to tell them?

· Where else might you communicate this information?

· What other formats could you use?

	Wishing
	· Did you enjoy this project?

· Do you think your audience enjoyed it?

· What did you like? Dislike?

· How would you change it next time?

· Should we do it a different way?



Another part of the assessment was already in place at Camp Green Hill. At the end of each week, every girl is given the chance to assess her experience with a very short exit survey. Here she is able to tell what she liked and disliked, as well as what she expected but didn’t get. Also, each counselor fills out a survey assessing her role and the program, allowing suggestions and complaints. An additional level of assessment occurs at the administrative level, with the admin staff assessing the performance of each counselor and program leader. All of this assessment is examined and improved upon as needed. Moreover, each unit discusses the program and makes adjustments on a nightly basis, in order to provide the best experience for each camper.

Learning Materials


Each camper will receive a list of possible resources at the beginning of the week. In addition, girls will be encouraged to explore alternative sources of information.

Be a Forest Ranger! Resource List

Arnosky, Jim. Crinkleroot’s Book of Animal Tracks and Wildlife Signs. New York:  G. P. Putnam’s Sons, 1979.

--. Crinkleroots’s Guide to Walking in Wild Places. New York:  Bradbury Press, 1990.

--. Crinkleroot’s Nature Almanac. New York:  Simon & Schuster, 1999.

Behler, John L. National Audubon Society:  First Field Guide to Reptiles. New York:  Scholastic, Inc., 1999.

The Big Book of Nature Projects. The Children’s School of Science. Photo. by Len Rubenstein. New York:  Thames and Hudson, 1997.

Bramwell, Martyn, and Steve Parker. Mammals:  The Small Plant-Eaters. New York:  Facts on File, 1988.

Brownie Girl Scout Handbook. New York:  Girl Scouts of the USA, 1993.

Burgess, Thorton.  The Burgess Animal Book for Children. New York:  Dover Publishing, 2004.

Cassie, Brian. National Audubon Society:  First Field Guide to Amphibians. New York:  Scholastic, Inc., 1999.

Few, Roger. Macmillan Animal Encyclopedia for Children. New York:  Simon & Schuster, 1991.

Girl Scout Badges and Signs. New York:  Girl Scouts of the USA, 1980.

Graham, Gary L. Bats of the World.  Ill. by Fiona Reid. Golden Guides. New York:  St. Martin’s Press, 2001.

Grassy, John, and Chuck Keene. National Audubon Society:  First Field Guide to Mammals. New York:  Scholastic, Inc., 1998.

Greene, Carol. I Can be a Forest Ranger. Chicago:  Children’s Press, 1989.

Levi, Herbert W. and Lorna R. Levi. Spiders and their Kin. Ill. by Nicolas Strekalovsky. Golden Guides. New York:  St. Martin’s Press, 2001.

Mitchell, Robert T. and Herbert S. Zim. Butterflies and Moths. Ill. by Andre Durenceau. Golden Guides. New York:  St. Martin’s Press, 2001.

Robbins, Chandler S., Bertel Bruun, and Herbert S. Zim. Birds of North America. Golden Field Guides. Racine, WI:  Western Publishing, 1983.

Russo, Monica. Watching Nature:  A Beginner’s Field Guide. Photo. by Kevin Byron. New York:  Sterling Publishing Co., 1998.

Ryan, Pam Munoz. Armadillos Sleep in Dugouts and Other Places Animals Live. Ill. By Diane deGroat. New York:  Hyperion Books for Children, 1997.

Shoemaker, Hurst H. and Herbert S. Zim. Fishes. Ill. by James Gordon Irving. Golden Guides. New York:  St. Martin’s Press, 2001.

Smith, C. Lavett. National Audubon Society:  First Field Guide to Fishes. New York:  Scholastic, Inc., 2000.

Taylor, Barbara. Animal Homes. New York:  DK Publishing, 1996.

Weindensaul, Scott. National Audubon Society:  First Field Guide to Birds. New York:  Scholastic, Inc., 1998.

Wildson, Christina and Annette Tison and Talus Taylor. National Audubon Society:  First Field Guide to Insects. New York:  Scholastic, Inc., 1998.

Zim, Herbert S. and Clarence Cottam. Insects. Golden Guides. New York:  St. Martin’s Press, 2001.

Zim, Herbert S. and Donald F. Hoffmeister. Mammals. Ill. by James Gordon Irving. Golden Guides. New York:  St. Martin’s Press, 2001.

Zim, Herbert S. and Hobart M. Smith. Reptiles and Amphibians. Ill. by James Gordon Irving. Golden Guides. New York:  St. Martin’s Press, 2001.

National Geographic magazines 1985-Present also available

Websites:

PBS sites:

http://pbskids.org/dragonflytv/
http://www.pbs.org/wgbh/nova/
http://www.pbs.org/wnet/nature/index.html
Other kid sites:

http://yahooligans.yahoo.com/content/animals/
http://www.ala.org/ala/alsc/greatwebsites/greatwebsitesanimals.htm
http://www.kidsites.com/sites-edu/animals.htm
Public sites:

San Antonio Zoo http://www.sazoo-aq.org/kidszone/index.html
Texas Parks and Wildlife http://www.tpwd.state.tx.us/
National Parks Service http://www.nps.gov/
National Wildlife Federation http://www.nwf.org/
World Wildlife Fund http://www.worldwildlife.org/
National Geographic http://www.nationalgeographic.com/animals/



  http://www.nationalgeographic.com/kids/
Animal Behavior Resource List

Arnosky, Jim. Bring ‘Em Back Alive!:  Capturing Wildlife on Home Video. Boston:  Little, Brown and Company, 1997.

Behler, John L. National Audubon Society:  First Field Guide to Reptiles. New York:  Scholastic, Inc., 1999.

The Big Book of Nature Projects. The Children’s School of Science. Photo. by Len Rubenstein. New York:  Thames and Hudson, 1997.

Cadette Girl Scout Handbook. New York:  Girl Scouts of the USA, 1995.

Cain, Nancy Woodard. Animal Behavior Science Projects. The Best Science Projects for Young Adults Series. New York:  John Wiley & Sons, 1995.

Cassie, Brian. National Audubon Society:  First Field Guide to Amphibians. New York:  Scholastic, Inc., 1999.

Encyclopedia of Animal Behavior. Mark Beckoff, ed. 3 vol. London:  Greenwood Press, 2004.

Few, Roger. Macmillan Animal Encyclopedia for Children. New York:  Simon & Schuster, 1991.

Girl Scout Badges and Signs. New York:  Girl Scouts of the USA, 1980.

Graham, Gary L. Bats of the World.  Ill. by Fiona Reid. Golden Guides. New York:  St. Martin’s Press, 2001.

Grassy, John, and Chuck Keene. National Audubon Society:  First Field Guide to Mammals. New York:  Scholastic, Inc., 1998.

Interest Projects for Girls 11-17. New York:  Girl Scouts of the USA, 1997.

Levi, Herbert W. and Lorna R. Levi. Spiders and their Kin. Ill. by Nicolas Strekalovsky. Golden Guides. New York:  St. Martin’s Press, 2001.

Mitchell, Robert T. and Herbert S. Zim. Butterflies and Moths. Ill. by Andre Durenceau. Golden Guides. New York:  St. Martin’s Press, 2001.

Robbins, Chandler S., Bertel Bruun, and Herbert S. Zim. Birds of North America. Golden Field Guides. Racine, WI:  Western Publishing, 1983.

Russo, Monica. Watching Nature:  A Beginner’s Field Guide. Photo. by Kevin Byron. New York:  Sterling Publishing Co., 1998.

Shoemaker, Hurst H. and Herbert S. Zim. Fishes. Ill. by James Gordon Irving. Golden Guides. New York:  St. Martin’s Press, 2001.

Smith, C. Lavett. National Audubon Society:  First Field Guide to Fishes. New York:  Scholastic, Inc., 2000.

Weindensaul, Scott. National Audubon Society:  First Field Guide to Birds. New York:  Scholastic, Inc., 1998.

Wildson, Christina and Annette Tison and Talus Taylor. National Audubon Society:  First Field Guide to Insects. New York:  Scholastic, Inc., 1998.

Zim, Herbert S. and Clarence Cottam. Insects. Golden Guides. New York:  St. Martin’s Press, 2001.

Zim, Herbert S. and Donald F. Hoffmeister. Mammals. Ill. by James Gordon Irving. Golden Guides. New York:  St. Martin’s Press, 2001.

Zim, Herbert S. and Hobart M. Smith. Reptiles and Amphibians. Ill. by James Gordon Irving. Golden Guides. New York:  St. Martin’s Press, 2001.

National Geographic magazines 1985-Present also available

Texas Parks and Wildlife magazines 1996-Present also available

Websites:

PBS sites:

http://pbskids.org/dragonflytv/
http://www.pbs.org/wgbh/nova/
http://www.pbs.org/wnet/nature/index.html
Other kid sites:

http://yahooligans.yahoo.com/content/animals/
http://www.ala.org/ala/alsc/greatwebsites/greatwebsitesanimals.htm
http://www.kidsites.com/sites-edu/animals.htm
Public sites:

San Antonio Zoo http://www.sazoo-aq.org/kidszone/index.html
Texas Parks and Wildlife http://www.tpwd.state.tx.us/
National Parks Service http://www.nps.gov/
National Wildlife Federation http://www.nwf.org/
World Wildlife Fund http://www.worldwildlife.org/
National Geographic http://www.nationalgeographic.com/animals/



  http://www.nationalgeographic.com/kids/
Others:

Biology reference site:  http://www.kensbiorefs.com/ 
Biozone:  http://www.biozone.co.uk/biolinks/ANIMAL_BEHAVIOUR.html
UTopia (University of Texas education website):  http://utopia.utexas.edu/students/online.html
http://utopia.utexas.edu/educators/science.html
Field Test

What my former colleagues thought


After completing the unit design and lesson plans, I forwarded the information to the counselors I used to work with, many of whom still work at Camp Green Hill. All of them thought that this project was a great idea and would be fun to do at summer camp. Lucky (Sally Howden) pointed out that the Brownie/Junior assignments might be a little too simplified for some of the girls; however, she said that it nicely bridged the abilities of the campers. She actually tried the lesson on a group of weekend campers and found that they enjoyed it. The above example is from one of these campers.


I think that I could adjust these units to work with almost any level. My peers at the Ischool thought that the units were a great example of authentic learning. They did offer some misgivings about the amount of work to be completed in one week. However, from my experience, campers can surprise you with what they are able to do. Plus, they get bored if there is too much downtime. I would love to try these units at camp in the future. I may forward this to the current camp director to get her feedback. Since I do not know her personally, I have not contacted her yet. Maybe it will work later; it is too late to use it for this summer, though.

Unit Comparison

How do information skills evolve?


These two units offer an obvious progression in information literacy skills. For the younger girls, more structure and direction is required, as can be seen from the Program Plans. Older girls are able to design their own projects and products with minimal direction. They are also able to grasp more complex and abstract ideas, such as succession, evolution, and human impact.


The younger girls’ activities will incorporate more elements of play into the information experience. Attention spans are shorter and frustration levels are lower, so it is important not to overestimate campers’ interests and abilities. As can be seen from the lesson plans and assessment tools, questioning must be done on an appropriate level with the younger campers. More counselors are required at each event also, in order to meet legal and Girl Scout standards and to ensure that adequate guidance is available for younger campers.


Older campers most likely have greater experience at both camping and information inquiry exercises. They also have a greater desire to lead, design, and execute their own activities. Therefore, their schedule provides greater flexibility and their lessons are less guided and structured and more facilitated.

Resources and References

Brownie Girl Scout Handbook. New York:  Girl Scouts of the USA, 1993.
Cadette Girl Scout Handbook. New York:  Girl Scouts of the USA, 1995.
Callison, Daniel. Key Words, Concepts and Methods for Information Age Instruction:  A Guide to Teaching Information Inquiry. Baltimore:  LMS Associates, 1996.

Girl Scout Badges and Signs. New York:  Girl Scouts of the USA, 1980.
“Girl Scouts of the USA website.” http://www.girlscouts.org/. 2005. Girl Scouts of the USA. Accessed:  20 April 2006.
Harada, Violet H. and Joan M. Yoshina. Inquiry Learning through Librarian-Teacher Partnerships. Worthington, OH:  Linworth Publishing, 2004.

 “Indiana's Academic Standards.”   http://ideanet.doe.state.in.us/standards/ 30 January 2006. Indiana Department of Education. Accessed 22 April 2006.

Information Power:  Building Partnerships for Learning. ALA. Chicago:  ALA, 1998.
Interest Projects for Girls 11-17. New York:  Girl Scouts of the USA, 1997.
Kuhlthau, Carol Collier. “Information Search Process:  A Search for Meaning Rather than Answers.” http://www.scils.rutgers.edu/%7Ekuhlthau/Search%20Process.htm. (No Date). Rutgers University. Accessed:  26 April 2006.

Lamb, Annette. “Information Inquiry for Teachers.” http://eduscapes.com. January 2005. Accessed 23 April 2006.
Russo, Monica. Watching Nature:  A Beginner’s Field Guide. Photo. by Kevin Byron. New York:  Sterling Publishing Co., 1998.
Stripling, Barbara K. and Sandra Hughes-Hassell. Curriculum Connections Through the Library. Westport, CT:  Libraries Unlimited, 2003.
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Brownie and Junior Level Combined Program


Be a Forest Ranger!—Ever wondered what it takes to be a forest ranger. Learn about ecology and animal husbandry in this combined unit for older Brownies and younger Juniors. Work together to explore the natural environment of Camp Green Hill while still enjoying the hiking, crafts, rowboating, and swimming that make camp such fun. Earn your Animals and Outdoor Fun Try-Its as well as your Ecology and Wildlife badges.


Dates:  June 11-17, 18-24		Fee: $80





Junior and Cadette Level Combined Program


Animal Behavior—Observe animals in their natural habitats and learn the skills necessary to conduct a scientific behavior analysis. Explore principles of ecology, social behavior, classification, adaptation, and survival. Older Juniors have the opportunity to work with Cadettes and learn in a new hands-on inquiry method. Earn your Wildlife and Ecology Junior badges and the Cadette Wildlife badge.


Dates:  June 25-July 1		Fee:$145





Nine-Banded Armadillo
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