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The Presidents on Trial:  The Causes of the Vietnam War

“But even the President of the United States

Sometimes must have to stand naked.”  –Bob Dylan “It’s Alright, Ma (I’m Only Bleeding)”

"Vietnam is still with us. It has created doubts about American judgment, about American credibility, about American power--not only at home, but throughout the world. It has poisoned our domestic debate. So we paid an exorbitant price for the decisions that were made in good faith and for good purpose."
--Henry Kissinger in Stanley Karnow's Vietnam: A History
Student Audience 

Deer Creek Mackinaw High School is a school of approximately 350 students in Indiana.  It is a consolidated school with the two small villages of Deer Creek and Mackinaw.  Deer Creek has a population fewer than 1,000 while Mackinaw’s population hovers around 2,400.  The school is an environment where “everyone knows everyone.”  The average class size is anywhere from 18-22 students.  Students who take U.S. History tend to be juniors or seniors (ages 16-18).  It is a small, rural school surrounded by fields and farms.  Most students come from blue-collar, middle-class families.  In regards to information literacy, the previous media specialist had little if any influence instructing students.  The research skills of these students are average.  An English instructor teaches all of the junior/senior English students and requires a six-page term paper for juniors and a twelve-page paper for seniors.  He goes through a rigorous process of instructing students how to perform research for their project.  Despite this, most of the students would not be classified as information literate.  The school, for the past twenty years, has produced some of the top football teams in Division I & II in the state.  So, most of the boys in the school are playing football, lifting weights, and interested in sports in general.  The girls’ volleyball and softball teams have also been seen as elite in comparison with other schools in our district.  Music and partying also plays a large role in the students’ lives.  A large majority of the students will attend a junior college after high school or attend one of the average universities in the state.  The best schools attended by most students in the class will either be the University of Indiana or Purdue University and in a rare case, Notre Dame or the University of Chicago.  Thus, most of the students are not “academic-minded” and would be content living in or within thirty minutes of their hometown.  This affects my approach because I understand that I will need activities that grab them and possibly help them relate to a war that at times can seem similar to our current occupation of Iraq.  Using “real world” examples will be crucial for this assignment.  I’m planning on students getting excited about this project as they will be actively involved in the learning process.  Plus, using the courtroom to enhance learning will be different than most classroom activities they have been involved in previously.  A wide variety of skills and talents will be utilized by students in this unit.    

Information Inquiry Role


The Vietnam War is puzzling to most students.  For example, when studying World War II, it’s quite apparent who started the war and why the United States became involved in the conflict.  In contrast, the Vietnam War has several culprits, drags on much longer, and many historians today have blamed several presidents because of our participation in the war.  Not only is the war a mystery, but many students don’t even know that it is clearly a war that we lost (even though that is now debated as well).  The war completely altered our culture and its effects are plainly obvious even today.   So, the goal of this unit is for students to find the causes of the war as well as find out how much influence each president from Truman to Nixon had on the war.  Not only their role, but also what the president could have done that might have altered our involvement.  Could they have made better decisions?  What would they (students) have done in a similar situation?  Did LBJ have few choices because of previous administration’s actions?  What did Eisenhower and Truman do to increase our involvement in Southeast Asia?  In hearing and presenting evidence, students will come to their own conclusions regarding whether the decisions made by the presidents and their advisors was right or wrong. 


Therefore, students will be able to find out the truth by their own research and by what they hear in the “courtroom.”  Depending on class size, students will form groups of two and perform research on a specific president (Truman, Eisenhower, Kennedy, L. Johnson, and Nixon).  The history instructor, Mr. Childress, will assign the role for each group.  Each group will either present the prosecution or defense of a particular president.  The groups will be given fifteen minutes of class time to present their evidence (one president per class session).  After the prosecution and defense have presented their information, they will each be given a chance to add five more minutes of information to refute a claim or add more information.  Once the presentations are completed, the members of the jury (the rest of the classmates) will be allowed to ask questions by writing them down and giving them to the judge (Mr. Childress) and he will decide whether the questions may be asked or not.   Mr. Childress, will oversee the proceedings and will intervene if necessary.  Members of the jury are allowed to write down information and once all five presidents have been interrogated must make the decision regarding who is most responsible for the 58,226 American lives that were lost in the conflict (not to mention the millions of Vietnamese who were killed).  The judge will present the findings to the class at the end of the unit as well as provide information on how the United States eventually pulled itself out of the Vietnam War (although, hopefully that information will be presented by Nixon’s prosecution or defense group).  By the end of the lesson, students will have been presented with the numerous theories regarding the causes and who is primarily responsible for the 58,226 American lives that were lost in the conflict.  

The following are the Information Literacy Standards that will be addressed along with how they will be met in the unit:  

Standard 1 The student who is information literate accesses information efficiently and effectively.  *Indicator 4:  Identifies a variety of potential sources of information.* (Information Power 9-11).  In order for students to have success in the presentation of their arguments, they must use a wide variety of resources in order to gain credibility.  Just as a good lawyer must present a case that is convincing and seeks to cover all aspects, students must consult several sources of information.  The media specialist will give students ideas for text, video, and online resources, including ones available at the public library.  *Indicator 5:  Develops and uses successful strategies for locating information.* (Information Power 11).  The media specialist will assist students with devising successful search strategies in order that they will find the best resources for the assignment.  Not only will this save them time and potential frustration, it will help them become better at performing research for similar assignments in the future.      

Standard 2 The student who is information literate evaluates information critically and competently (Information Power 14).  *Indicator 1:  Determines accuracy, relevance, and comprehensiveness.* There are thousands of articles, web sites, and books on Richard Nixon and most of the other presidents.  What is accurate, is it relevant, and does it provide a thorough review of a specific aspect?  There tends to be a great deal of enmity among several historians towards Nixon and Johnson.  So, are these historians telling the whole story?  Are they leaving specific details out to bolster their argument (Information Power 14)?  *Indicator 2:  Distinguishes among fact, point of view, and opinion.* (Information Power 15).   As I stated earlier, the Vietnam War is confusing because many people have an axe to grind on the subject.  One example I will give is that it is a fact that Dwight Eisenhower was President of the United States from 1953-1961.  This is something that is not debated.  It is a fact.  However, to say that Dwight Eisenhower could have done more for the Civil Rights movement is an opinion.  Evidence may suggest that he could have been more active.  Yet, others might say that he helped the movement more than previous presidents.          

Standard 3 The student who is information literate uses information accurately and creatively (Information Power 18).  *Indicator 4:  Produces and communicates information and ideas in appropriate formats* (Information Power 20).  The media specialist will play a crucial role in assisting students with communicating their information effectively to the class.  The students’ time in the media center as well as the conference with each group will allow the media specialist to play a vital role in making sure students receive assistance in providing sound arguments to the “jury.”    

Standard 7 The student who contributes positively to the learning community and to society is information literate and recognizes the importance of information to a democratic society (Information Power 32).  *Indicator 1:  Seeks information from diverse sources, contexts, disciplines, and cultures* (Information Power 33).  As I have stated before, the media specialist will expose students to all of the online, text, and video resources that are available through the media center and the public library.  The media specialist will also give students ideas on what sources are best for certain aspects that they are trying to explore.  Mr. Childress will also assist students from his own personal collection in the classroom.          

Standard 9 The student who contributes positively to the learning community and to society is information literate and participates effectively in groups to pursue and generate information (Information Power 39).  *Indicator 1:  Shares knowledge and information with others* (Information Power 39).  Since each group is only composed of two people, it is critical that they can work well together in addition to delegating responsibility appropriately.  This is where the conference with the media specialist is an opportunity to make sure that the students are contributing equitably and that they are working well together.      

Indiana Academic Standards Addressed (http://www.indianastandards.org/):

Social Studies: United States History : Standard 7
The United States in Troubled Times: 1960 to 1980
	USH.7.4
	Trace and explain the events that led the United States into and out of the Vietnam War.


English/Language Arts: Grade 11 : Standard 7
LISTENING AND SPEAKING: Skills, Strategies, and Applications
	11.7.4 
	Use logical, ethical, and emotional appeals that enhance a specific tone and purpose.

	11.7.5 
	Use appropriate rehearsal strategies to pay attention to performance details, achieve command of the text, and create skillful artistic staging.

	11.7.13 
	Identify logical fallacies used in oral addresses including ad hominem (appealing to the audience’s feelings or prejudices), false causality (falsely identifying the causes of some effect), red herring (distracting attention from the real issue), overgeneralization, and bandwagon effect (attracting the audience based on the show rather than the substance of the presentation).

	11.7.17 
	Deliver oral reports on historical investigations that: 

· use exposition, narration, description, persuasion, or some combination of those to support the thesis (the position on the topic). 

· analyze several historical records of a single event, examining each perspective on the event. 

· describe similarities and differences between research sources, using information derived from primary and secondary sources to support the presentation. 

· include information on all relevant perspectives and consider the validity (accuracy and truthfulness) and reliability (consistency) of sources.

	11.7.19 
	Deliver multimedia presentations that: 

· combine text, images, and sound by incorporating information from a wide range of media, including films, newspapers, magazines, CD-ROMs, online information, television, videos, and electronic media-generated images. 

· select an appropriate medium for each element of the presentation. 

· use the selected media skillfully, editing appropriately and monitoring for quality. 

· test the audience’s response and revise the presentation accordingly.



The classroom teacher I’m collaborating with is Mr. Childress, a U.S. History teacher who has been in the classroom for over twenty-five years.  He never collaborated with the previous media specialist and only uses the media center when students are doing research for their papers on World War II.  Since I love history, we talk about all the facets of U.S. History that we enjoy on a regular basis during lunch and any time I see him during the day.  He was informing me about how frustrated he was with the research papers he got for the World War II assignment.  As we’ve been talking, I’ve told him about how I would love to give his kids some hints in regards to research.  I gave him a background on the Big 6 and he seemed receptive to the idea.  I was also talking to him about how when I was student teaching, we performed a mock trial for Julius and Ethel Rosenberg.  I informed him that it went quite well and produced a great deal of understanding among the students about the Communist scare of the 1940s and 1950s.  So, after talking about it several times during lunch, he decided we would perform a trial by presenting a prosecution and defense for each president who made decisions regarding the situation in Vietnam.  We decided that he would still give a few of his basic lectures on Vietnam but would cut back on some of them to allow students to perform a large amount of research on the subject.  My role is to assist students with the research and the presentation portion of the assignment.  I will also be active in conferencing with each group halfway through the assignment to see how they are doing and to give any assistance that would improve their performance.      

Information Inquiry Model


I have decided to use Eisenberg and Berkowitz’s Big 6 model.  Not only do I believe it to be an ideal tool for any type of research, it also fits quite well into this particular unit on the causes of the Vietnam War.  Since most of the students have average research skills, the Big 6 gives them a strong model on how best to find information on their subject.  One of the reasons I like the Big 6 is because of steps one and two of the model (http://big6.com/showarticle.php?id=16).  Both of these steps are ones which I believe the students at this school tend to bypass in any type of research they carry out.  There is a tendency to jump into the project without defining the problem or evaluating the resources (http://big6.com/showarticle.php?id=16).  Thus, this model gives students a basic framework or map to follow to complete the assignment successfully.  At least with this project, I didn’t find the Big 6 to be lacking in many areas.  The only weakness I could imagine is that most students at our school don’t like to use a structured model when performing research.  Even if it will provide better results, many find it constricting and would rather jump in head first regardless if it yields poor results.  


There are several steps which I believe would provide great lessons.  However, I will focus on the “Information Seeking Strategies” step.  When attempting to find specific information regarding these people and events, students have a tendency to be overwhelmed as to where they should start.  Text resources may seem daunting, online resources seem too numerous, and which ones are reputable?  The “Information Seeking Strategies” step in the Big 6 are to “Determine the range of possible sources (brainstorm)” and “Evaluate the different possible sources to determine priorities (select the best sources)” (http://big6.com/showarticle.php?id=16).  This step is similar to the “Wondering,” “Webbing,” and “Wiggling” stages of the 8W’s model created by Annette Lamb, Larry Johnson, and Nancy Smith (http://eduscapes.com/info/topic71.htm).  It is also comparable to the “Seeking” and “Choosing” stages of the Infozone information process model (http://www.assd.winnipeg.mb.ca/infozone/).  The Follett Information Skills Model has the “Presearch,” “Search,” and “Interpretation” stages by Ann Tepe and Marjorie Pappas that is parallel to the Information Seeking Strategies of the Big 6 (http://www.davidvl.org/233Fall2003/t5e.html).  


Janet Murray encourages instructors to inform students about using subject directories (http://www.surfline.ne.jp/janetm/big6info.htm#subject).  Since students tend to just type in whatever they want in a search engine, a subject directory at least provides a list of “evaluated resources which organizes information hierarchically” (http://www.surfline.ne.jp/janetm/big6info.htm#subject).  Altavista, Google, and Yahoo all have subject directories that would be useful.  In addition, sites such as the Librarians’ Index to the Internet (www.lii.org) give a detailed list of excellent sites on a specific subject.  Students also must be critical of the information they access in order that they are utilizing formation that is authoritative and accurate.  Thus, the media specialist will expose the students to the Checklist for an Informational Web page site (http://www2.widener.edu/Wolfgram-Memorial-Library/webevaluation/inform.htm).  This page gives students an idea of how to evaluate web sites when performing their research on this subject.  Kathy Schrock’s “The Five W’s of Web Site Evaluation” will also be a quick reminder to students when evaluating web sites (http://kathyschrock.net/abceval/5ws.pdf).  This step connects with information literacy standards one and two (accessing and evaluating information “efficiently and effectively”) (http://www.ala.org/aaslTemplate.cfm?Section=Information_Power&Template=/ContentManagement/ContentDisplay.cfm&ContentID=19937).  In using these information literacy skills in performing their research, they will meet the United States History Standard 7:4 of finding the causes of the Vietnam War.  
Student Performance
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	The Presidents on Trial: The Causes of the Vietnam War



Teacher Name: Mr. Childress


Student Name:     ________________________________________ 



	


	
	4 
	3 
	2 
	1 

	Group Work

_______________

Respect for Other Team 
	Students contributed equally in the process and 

presentation.  

_______________

All statements, body language, and responses were respectful and were in appropriate language. 
	Students sometimes contributed equally in the process and presentation.  

_______________

Statements and responses were respectful and used appropriate language, but once or twice body language was not. 
	Students occasionally worked together on assignment.  

_______________

Most statements and responses were respectful and in appropriate language, but there was one sarcastic remark. 
	Students chose not to work well together.  

_______________

Statements, responses and/or body language were consistently not respectful. 

	Information 
	All information presented in the debate was clear, accurate and thorough. 
	Most information presented in the debate was clear, accurate and thorough. 
	Most information presented in the debate was clear and accurate, but was not usually thorough. 
	Information had several inaccuracies OR was usually not clear. 

	Rebuttal 
	All counter-arguments were accurate, relevant and strong. 
	Most counter-arguments were accurate, relevant, and strong. 
	Most counter-arguments were accurate and relevant, but several were weak. 
	Counter-arguments were not accurate and/or relevant 

	Use of Facts/Statistics 
	Every major point was well supported with several relevant facts, statistics and/or examples. 
	Every major point was adequately supported with relevant facts, statistics and/or examples. 
	Every major point was supported with facts, statistics and/or examples, but the relevance of some was questionable. 
	Every point was not supported. 

	Presentation Style 
	Team consistently used gestures, eye contact, tone of voice and a level of enthusiasm in a way that kept the attention of the audience. 
	Team usually used gestures, eye contact, tone of voice and a level of enthusiasm in a way that kept the attention of the audience. 
	Team sometimes used gestures, eye contact, tone of voice and a level of enthusiasm in a way that kept the attention of the audience. 
	One or more members of the team had a presentation style that did not keep the attention of the audience. 

	Organization 
	All arguments were clearly tied to an idea (premise) and organized in a tight, logical fashion. 
	Most arguments were clearly tied to an idea (premise) and organized in a tight, logical fashion. 
	All arguments were clearly tied to an idea (premise) but the organization was sometimes not clear or logical. 
	Arguments were not clearly tied to an idea (premise). 

	Understanding of Topic 
	The team clearly understood the topic in-depth and presented their information with a diverse amount of resources.
	The team clearly understood the topic in-depth and presented their information with online and text resources.   
	The team seemed to understand the main points of the topic and presented those with support of a few resources.   
	The team did not show an adequate understanding of the topic and failed to research effectively.  


(RubiStar ( http://rubistar.4teachers.org ) )

Examples:  

*Group Work:  During the conference with the media specialist, the members of the group displayed how they were working together, what roles they had taken on, and how they would work together to complete the assignment.  During the presentation, one member of the group didn’t dominate the discussion.  All members participated and had a crucial role in the presentation.  

*Respect for Other Team:  Did the group members keep their composure even when the arguments of the other side were strong and effective?  Did they disagree politely with certain points?  Did they wait their turn to speak and allow the other side to give their point of view? 

*Information:  Was the jury confused by the information?  Was it not clear and concise?  Could they make sense of the arguments?  Did the presenters attempt to use arguments that the jury could identify with?  Was all of the information correct or were some of the arguments without basis?  

*Rebuttal:  Was there an attempt to refute certain points that were in conflict with the other group’s presentation or did they just change the subject?  

*Use of Facts/Statistics:  Were the important points supported by evidence?  Did the group make it clear where they retrieved their information?  Were real-life examples given that the jury could identify with? 

*Presentation Style:  Was the presentation engaging or did the group stand behind a podium with their head buried in their notes?  Did the group use visuals instead of just talking the whole time?  

*Organization:  Did the group frequently stray from the focus of their argument?  

*Understanding of the Topic:  The group clearly commanded their arguments and even if the jury agreed or disagreed, it was obvious the jury took their viewpoints into serious consideration.       

Teaching Materials

Lesson:  Information Seeking Strategies (Big 6 Step #2)  (1) “Determine the range of possible sources (brainstorm)” and (2) “Evaluate the different possible sources to determine priorities (select the best sources)” (http://big6.com/showarticle.php?id=16).

Setup:  Students from Mr. Childress’ class will meet in the school media center.  They will have already been placed into groups the previous day.  Therefore, each student will go to the lab and will be able to use his or her own computer (25 computers in the lab).  All computers will have internet access.  Media specialist’s computer is at the front of the room.  Pull down projection screen and turn on projector.  Make sure projector is focused so all students can see it from the back.  If any assistance is needed, Mr. Johnson teachers Chemistry in Room 204 and is familiar with using the projector.   

Springboard:  Begin by explaining to the class that we will be going over the best methods to find magazine articles on their subject.  One person in each group of two will receive a copy of the Reader’s Guide to Periodical Literature (big green books in the Reference area).  Students will be informed that they have many of the magazine articles for a certain year in their volume.  All they have to do is find information on their subject, write down the information on the article (magazine, page number, date, etc.) and hope the following events occur:  1) the media center or public library still has the copy of the magazine, 2) the magazine is not torn to shreds, 3) someone hasn’t ripped out the article that you want, and 4) after all of that effort, hopefully the article will be useful to your assignment.  So, what do you think?!?  The purpose here is to let them know that in the past (some still do today…which is fine), this is the way they would retrieve magazine articles.  However, I’m going to give them some hints to finding magazine articles on Inspire (EbscoHost).

Information Exploration: This stage will be instructing students on the basics of using some of the databases on EbscoHost (primarily MasterFILE Premier) (http://lore.inspire.net/).    Once in MasterFILE Premier, students will be told to type in their subject (for example, John Kennedy and Vietnam War).  At this stage, students should retrieve a large number of articles.  The next step will be to inform students of using the “full text” option to narrow the number of articles to ones they can retrieve on the computer.  This should cut down their number a bit but still leave a large number of articles.  The next step is to explain briefly the idea of a “controlled vocabulary.”  Basically, students can better narrow their subject by finding the correct terms.  So, subject search on Vietnam War.  Students will find that the correct term to use is VIETNAMESE CONFLICT, 1961-1975.  Following this step will be an explanation of the Advanced Search.  Students will then type in their president in the first line using the Default Field and type in VIETNAMESE CONFLICT, 1961-1975 under the Subject Field plus full-text (making sure to point out that students can also use title, author, subject, etc.).   

Example:  Harry Truman (Default Field) and VIETNAMESE CONFLICT, 1961-1975 (Subject Term).  Full Text Search.  Yield of 26 results.  The main focus here is for students to understand that they don’t have to be overwhelmed by tons of articles and that narrowing it down will make their lives much easier.  Throughout the lesson, students are actively engaged with the database and learning basic skills in utilizing it effectively.  Finally, students will be shown how to either print the articles or send them to their email accounts (the icons are at the top of the page).  This lesson covers information literacy standards one and seven.  

Closure:  For the rest of the period, students will be encouraged to use the same searching strategies on Middle Search Plus, another database in EbscoHost.  Middle Search Plus is ideal for middle and high school students because many of the articles are geared specifically towards that age range.  They will also be given the opportunity to begin using Gale’s Biography Resource Center (http://galenet.galegroup.com/servlet/BioRC;jsessionid=613E979DBE7FF5A6F16ABED05BB6A3D9?locID=inspire) to find out more information regarding specific personalities for their assignment.  Throughout the lesson, Mr. Childress’ role will be to watch and learn.  While Mr. Childress has used EbscoHost every now and then, he will be learning just as much as students during the presentation!        
Learning Materials
	Fill out Big6 #1-5 before you begin to work on your assignment.

	Fill out Big6 #6 before you turn in your assignment. 

	You will need to print this form before exiting the page.


	Name:
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	Today's date: 
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Top of Form

	Big6 #1 Task Definition

	Determine a purpose and need for information—What am I supposed to do?

	Purpose is to defend or prosecute a Cold War President regarding his policies towards the situation in Indochina (Vietnam).  Students will present a fifteen minute presentation regarding why their president is innocent or guilty of certain decisions.  They will also be lobbying for who is most deserving of bearing the most responsibility for the nearly 60,000 U.S. soldiers that were killed in Vietnam.   It is crucial for students to consult a wide variety of resources (online, text, video, etc.) in order to present the most relevant and engaging case before the judge and jury.  


	What information do I need in order to do this? (Consider listing in question form.)

	You will most likely find interesting additional information as you use the resources. List below information that you feel you need to know at this time (6-10 left blank intentionally).

	1.
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	Big6 #2 Information Seeking Strategies

	Examine alternative approaches to acquiring information. List the best sources to find this information. Don't forget traditional print and human sources as appropriate.

	1.
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	2.
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	3.
	   Online Search engines.  

	4.
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	5.
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	Big6 #3 Location & Access

	Locate sources and access the information within them—Where will I locate these sources?
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	school library
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	public or university library 
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	personal library
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	provided by my teachers
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	Internet
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	If using a search engine list likely key words. 

	Vietnam War
	Responsibility

	Vietnam War and causes
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	Big6 #4 Use of Information

	Use a source to gain information—How will I record the information that I find?
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	take notes using cards
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	take notes on notebook paper
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	take notes using a word processor
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	take notes using a data chart or other graphic organizer
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	illustrate concepts
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	use a tape recorder, video, or digital camera
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	How will I give credit to my sources?
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	use the Quick Guide or Writer's Guide to MLA Documentation for citing other resources
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	use footnotes (see Writer's Guide) for help on using footnotes




	Big6 #5 Synthesis

	Integrate information from a variety of sources—How will I show my results?
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	written paper
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	oral presentation Click for Presentation Guidelines

	[image: image45.wmf]
	multimedia presentation 
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	performance 
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	other: 
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	How will I give credit to my sources in my final product or performance?
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	include a written bibliography
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	after the performance or presentation, announce which sources I used
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	Materials I will need for my presentation or performance (list, separating by commas)
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	How much time do I estimate it will take to find the information and create the product?
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	Timeline for assignment

	Ideas for project (task definition) completed by: 
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	Information searching (note taking) completed by:
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	First draft due:
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	Completed assignment due:
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	Include here any additional information needed to successfully complete the assignment:
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	Big6 #6 Evaluation

	Before turning in my assignment, I need to check off all of these items (on the printed Organizer):
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	what I created to finish the assignment is appropriate for what I was supposed do in Big6 #1
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	the information I found in Big6 #4 matches the information needed in Big6 #1
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	credit is given to my sources
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	my work is persuasive and engaging
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	my work was performed effectively with my group partner(s)
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	my work is complete 
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	I would be proud for anyone to view this work


(http://www.standrews.austin.tx.us/library/Assignment%20organizer.htm)

Bottom of Form

Feedback and Evaluation.

The success of this unit will be determined in several ways.  First, students will be given an anonymous survey after the unit is over in which they will be able to provide feedback regarding how the media specialist’s lessons helped them perform research and prepare their presentations for the assignment.  Not only does this assist the media specialist (and Mr. Childress) for future presentations and collaboration, but it also provides evidence that the media specialist is crucial in student learning and achievement.  (http://www.schoollibraryjournal.com/index.asp?layout=article&articleid=CA287119&display=FeaturesNews&industry=Features&industryid=1994&verticalid=152&publication=slj).    In addition, some of the questions will ask students if they enjoyed the lesson, if they have any suggestions or recommendations, and if they would like to be involved in similar formatted lessons in the future.  Second, the actual presentations in the “courtroom” by each group will determine if the efforts of Mr. Childress and the media specialist were successful.  Were the kids excited or did they go through the motions?  Were they frequently discouraged during the process?  Did they need more assistance than we expected and do they need a better foundation of information literacy skills before we even begin a similar unit?  Also, and most obvious, how did they do?  Did a majority of the students receive high scores based on the expectations we gave them in the rubric?  Most of these questions will be answered by the instructor and the media specialist.  After the unit is completed, the media specialist will gather up the video tapes of the presentations (each session will be recorded) for evidence proving that they are making a difference in assisting teachers meet not only content standards but information literacy standards.   

Resources and References

 1.  Inspire (EbscoHost) (http://lore.inspire.net/).  It is criminal for media specialists or teachers not to expose their students to this wonderful resource.  Biography Resource Center and Middle Search Plus are great for this assignment even though the main focus is on MasterFILE Premier.  

 2.  American Association of School Librarians.  Information Power.  Chicago:   
American Library Association, 1998.  

3.  Studying the Vietnam War Online (http://www.refstar.com/vietnam/online_study.html).  This is a great list of available online articles regarding several facets of the Vietnam War.  Salon and the New York Times retrospectives were most interesting and helpful. 

 4.  Vietnam War (http://www.spartacus.schoolnet.co.uk/VietnamWar.htm).  A brief online history of the Vietnam War which includes key details of each president’s involvement in escalating the conflict. 

 5.  Librarians’ Index to the Internet (http://lii.org/).  

 6.  The Vietnam Project (http://www.vietnam.ttu.edu/).  An exhaustive archive of useful information.  Found link on lii.org.  

 7. Vietnam: Yesterday and Today (http://servercc.oakton.edu/~wittman/).  A great timeline as well as helpful resources for students.  

8.  Indiana Academic Standards (http://www.indianastandards.org/).  

9.  “Irrefutable Evidence” by Ross J. Todd.  4/1/2003.  School Library Journal. (http://www.schoollibraryjournal.com/index.asp?layout=article&articleid=CA287119&display=FeaturesNews&industry=Features&industryid=1994&verticalid=152&publication=slj).  Great information for establishing an evidence-based program.   

10.  Big 6 (http://big6.com/showarticle.php?id=16).  Website for the information model I used for this project.     

11.  Rubistar (http://rubistar.4teachers.org).  Great resource for creating your own rubric.

12.  Chafe, William Henry.  The Unfinished Journey: America Since World War II.  New 
York:  Oxford University Press, 2002.  An in-depth analysis on how each 
president influenced policy on Vietnam.  

13.  Murray, Janet.  “Applying Big6™ Skills, Information Literacy Standards and ISTE 
NETS to Internet Research.” (http://www.surfline.ne.jp/janetm/big6info.htm#subject).    

14.  Checklist for an Informational Web Page (http://www2.widener.edu/Wolfgram-Memorial-Library/webevaluation/inform.htm). 

15. The Five W’s of Web Site Evaluation. (http://kathyschrock.net/abceval/5ws.pdf).

16.  Big 6 Assignment Organizer for Grades 7-12. (http://www.standrews.austin.tx.us/library/Assignment%20organizer.htm).  Crucial for my Learning Materials part of the unit.               
