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INQUIRY UNIT #1 (French III)
1 Student Audience

The eight students who will be completing this unit are enrolled in a high school French III class. Six of the students are juniors. Another student, a German exchange student, has studied [image: image1.jpg]


French for six years. The seventh student, a senior who recently transferred to the school from Maryland just before the end of the first quarter, has completed four levels of Spanish and one level of French. We placed her in French III, because my only section of French II conflicted with a class she needs in order to graduate one semester early. While she sometimes struggles in class, her Spanish background and some individualized attention from me outside of class have helped her to keep up with her classmates.

The school enrolls just over 500 students and is located in a large, working class town. The school corporation is comprised of two townships, to the north and just across the county line from the state’s second largest city. The majority of the students (94%) who attend the corporation’s three schools (a K-4 elementary, a 5-8 middle school, and the 9-12 high school) are white
. Many of them are from single parent homes. The overwhelming majority of the students’ parents do not possess a university or college degree, and a number of parents do not hold a high school diploma. Nearly a quarter (24%) of the corporation’s students receives free lunch benefits while another 11% quality for reduced prices on their school lunches. Most of these students live within the city limits. To the south of the city a large amount of development over the last decade has begun transforming the area: Where once there were primarily farms, one now finds more and more development of large, new homes occupied by professionals who work in the nearby, larger city. The household income and educational level of these parents is somewhat higher than that of the parents living in the school’s town. Despite some of these barriers, during the most recent school year, the school corporation achieved Adequate Yearly Progress, as described by the No Child Left Behind Act of 2001 (NCLB). 

The French III students have a variety of interests. Most of them enjoy going to the cinema, and we frequently discuss the recent films they have seen. They also enjoy music, with one girl preferring country, while the others tend to listen to alternative styles of music. Except for two students who rarely exhibit enthusiasm for class activities, the students are motivated about French class and take interest in French culture. The perspectives of the German and the student who recently transferred (who was raised in Japan where her father was stationed with the U.S. Navy) add another dimension when discussions focus on cultural practices. All of the students are involved in a variety of extracurricular activities, including athletics (two students), student council (two students), FFA (two students), NHS (all but one), cheerleading (1 student) and French Honor Society (all but two). Five students hold part-time jobs (one at a cinema and four in fast-food restaurants). All intend to pursue university studies after graduation from high school, although most remain undecided about their paths of study. Consequently, the inquiry unit designed for this class, described in detail below in the section “Information Inquiry Role”, allows students to learn more about an area that interests them, including music, sports, film, or other interests of French teenagers.

[image: image2..pict]At this point in their education, all of the students have experience with the inquiry process. The students who have attended this school for their entire high school experience are in their third year of high school Honors English classes. All of these students are enrolled in American Studies (combined English 11 and U.S. History), taught by the same teacher, Mrs. Jones, whom they had for Honors English 09. These two classes, along with their Honors English 10 class, which was taught by Mr. Smith, have provided the students with many opportunities for researching topics within a constructivist framework. For example, both teachers dedicate a large portion of their curricula to helping students make their way through the inquiry process. Both teachers structure their research assignments so that students may choose their particular research topic. Additionally, throughout the inquiry process, these teachers help their students evaluate the appropriateness and worth of their sources and push their students to come to a new understanding of their topic. 

2 Information Inquiry Role

Overview of Unit

[image: image3..pict]For this project, students will choose a francophone region in which they are interested and will research that area. Because this particular unit will be implemented in the third level of French, the students will have already been exposed, to varying degrees, to most francophone regions in Europe, Africa, North America, and the Caribbean. The students will focus on one area of the region’s culture -- an area that interests them personally. For example, students might focus on music, architecture, schooling, religion, cuisine, popular films or celebrities, popular sports or pastimes, or any other aspect of the culture that they’re interested in learning more about.

Students will use a variety of sources, including the French textbook series (they are welcome to use the books for levels one and two), magazines, Web sites, library materials, documents made available from consulates, and any other appropriate sources to learn more about their region and their particular area of interest. 

Eventually, students will create a PowerPoint slide show in which they compare and contrast the target culture (the area they have focused on) with their own. The students will present their slide shows to the class. While some would argue that this particular project has little “real world” value, I think that this particular group of students will be [image: image4..pict]satisfied to complete it. For the most part, they are curious about the countries we briefly have read about in French class and the students frequently ask questions related to how francophone societies live, work, and spend leisure time. In this case, learning more about the chosen topic for the sake of learning is the primary “real world” objective for this project. As most of the students are genuinely interested in other cultures, I believe the project will be worthwhile for them.

I have done my best to create both units for this assignment within the set of assumptions outlined by constructivist theory. According to Kulthau (1993), learning experiences based on these assumptions are characterized by some of the following:

· Students are actively engaged in the learning process, instead of “receptors” of information provided by the teacher or textbooks.

· Students’ prior knowledge forms a basis upon which they create new understanding for themselves.

· Students gain and improve their information-seeking skills, which they are able to apply to “in a wide range of educational contexts and for learning and problem solving in real-life situations.”

Given the ever-increasing amount of information needed to make informed decisions, and the complexity of formats in which such information is available, constructivist-based teaching and learning experiences become valuable opportunities for students to become better learners. 

Targeted Standards

This project is aligned with the following academic standards for World Languages, as outlined by the Indiana Department of Education
:

· Standard 4: Students demonstrate an understanding of the relationship between the practices and perspectives of the culture studied.
Benchmark 3.4.1 -- Describe cultural practices and behaviors of everyday life in the foreign culture.
· Standard 5: Students demonstrate an understanding of the relationship between the products and perspectives of the culture studied.
Benchmark 3.5.2 -- Identify some major contributions that the foreign language and culture make and have made to American society and the world.
· Standard 6: Students reinforce and further their knowledge of other disciplines through the foreign language.
Benchmark 3.6.2 -- Transfer and apply process-writing and reading strategies to the foreign language classroom.
Benchmark 3.6.4 -- Transfer electronic research skills to the foreign language class.

· Standard 7: Students acquire information and recognize the distinctive viewpoints that are only available through the foreign language and its culture.
Benchmark 3.7.2 -- Read selected magazines, newspapers, and electronic media for information about the foreign culture.

· Standard 9: Students demonstrate understanding of the concept of culture through comparison of the cultures studied and their own.
Benchmark 3.9.2 -- Explain similarities and differences in verbal and non-verbal behavior between cultures.

One possible (and hoped for) outcome of this project is that it will encourage students to continue seeking out information, on their own, about France and other francophone regions. The last World Languages standard is difficult for teachers to measure in the classroom, so I include it here with the hope that after having completed this information inquiry assignment, these students will become more confident and willing to pick up a French magazine or access French Web sites, driven by a simple curiosity. 

· Standard 11: Students show evidence of becoming life-long learners by using the language for personal enjoyment and enrichment.
Benchmark 3.11.1 -- Independently access a variety of foreign language sources for entertainment or personal growth.

This project is aligned with the following Information Literacy Standards for Student Learning, as outlined by the American Association of School Librarians
.

· Standard 1: The student who is information literate accesses information efficiently and effectively.
Indicator 2: Recognizes that accurate and comprehensive information is the basis for intelligent decision making.

Indicator 3: Formulates questions based on information needs.

Indicator 4: Identifies a variety of potential sources of information.

Indicator 5: Develops and uses successful strategies for locating information.

· Standard 2: The student who is information literate evaluates information critically and competently.
Indicator 1: Determines accuracy, relevance, and comprehensiveness.

Indicator 4: Selects information appropriate to the problem or question at hand.

· Standard 3: The student who is information literate uses information accurately and creatively.
Indicator 1: Organizes information for practical application.

Indicator 2: Integrates new information into one’s own knowledge.

As stated above, I hope that this project will inspire the students to independently seek out information about personal interests related to francophone cultures. 

· Standard 4: The student who is an independent learner is information literate and pursues information related to personal interests.
Indicator 1: Seeks information related to various dimensions of personal well-being, such as as career interests, community involvement, health matters, and recreational pursuits.
While this particular project is not designed to target Standard 8, I expect that the media specialist and I will take advantage of any “learning opportunities” that develop relevant to this standard.

Standard 8: The student who contributes positively to the learning community and to society is information literate and practices ethical behavior in regard to information and information technology.
Indicator 2: Respects intellectual property rights.

Indicator 3: Uses information technology responsibly.
Approaches for promoting information fluency

Tools I will use to help students become more information fluent include the following:
· Assignment Sheet: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenassignsheet.doc
On the first day of class, I will distribute the assignment sheet, which provides an overview of the unit. The assignment sheet provides direction for the overall unit and includes a general schedule of upcoming class activities. 

· Cluster Diagrams: http://www.eduplace.com/graphicorganizer/pdf/cluster.pdf
On the first day of the unit, students will complete cluster diagrams to help them focus on their particular area of interest. Since the number of possible topics for this assignment is large, students will need my help to narrow down their area of interest.

· KWHL Charts: http://www.graphic.org/kwhl.html  Please note that the KWHL charts use here are for informational purposes only. Those distributed to the students would include larger spaces.
After choosing their topic, students will complete a KWHL chart in which they list what they already know (K) about the topic and what they want (W) to know more about. On the second day of the project, students will also list how (H) they expect to learn more about these questions. As they progress through the unit, students will list what they have learned (L) through their course of inquiry. Completing the “K” and “W” steps of a KWL chart is one way students can focus on a specific area to investigate. For example, the topic “Schools in Côte d’Ivoire” is awfully broad. By considering what he already knows (probably very little since this particular topic does not come up in my curriculum) and wants to know more about, a student could narrow the topic to something more specific, such as typical school subjects in Ivorian schools, the structure of the school calendar and school day, or the availability of vocational training. KWHL Charts target IL
 Standard 1, indicators 2, 3, 4, and 5; IL Standard 3, indicator 2; and IL Standard 4, indicator 1.

· Research Journals: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenjournal.doc
Research journals provide students with guidance while locating sources. They help the student to remember to document bibliographic information of any sources they look at. Additionally, they allow the student to make annotations about the source and its suitability for their needs. These notes can be useful days later when a student needs to decide whether or not a particular source is worth a second look. Finally, the research journals used in this unit provide students with an opportunity to reflect on their search experiences, writing about any successes or difficulties they experienced during their search process. Research journals target IL Standard 1, indicators 2 and 5; IL Standard 2, indicators 1 and 4; IL Standard 3, indicators 1 and 2.

· Story boards: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenstorybd.ppt
To facilitate the students in organizing their PowerPoint presentations, we will spend a day in the computer lab, putting together a kind of story board. Students will create slides that note the kinds of information they want to include on particular slides. Once they have determined the kinds of slides they will need, they can easily reorder or insert slides until they have what they consider to be a good order for their presentation. Before going to the computer lab to work on storyboards, I will show the students an example of a storyboard (see the link at the beginning of this section) organizing a presentation on the Orsay Museum in Paris. I will show them how they can easily reorder slides or insert new ones, as needed, until they are satisfied with the order of the presentation. Story boards target IL Standard 2, indicator 4; IL Standard 3, indicators 1 and 2. 
· A post-project reflection: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenwrapup.doc
As part of step 6 of the Big6 model (see details below in the section labeled “Information Inquiry Model”), students will reflect on their research experience throughout the unit. Information from their research journals will be incorporated into this activity. The Wrap-up reflection targets IL Standard 1, indicators 2, 3, 4, and 5; and IL Standard 4, indicator 1. 
Teacher and teacher-librarian collaboration

I would definitely plan to collaborate with the media specialist throughout the unit, beginning in the initial planning stage. First of all, I would meet with her to talk about my idea for the project and ask for her input. Specifically, I would let her know the kinds of sources I have in my classroom, including the few French and Québécois magazines to which I subscribe, various books, pamphlets, travel guides and other sources I have picked up during travels, and Internet sources of which I am aware. While I am already aware of many of the French-related sources in the media center, I would ask her about the center’s collection. Perhaps she would be able to acquire additional sources through inter-library loans. Secondly, I would ask about how she and I could work together to help students researching in the library. Is she willing to help students navigate through the Internet? Will she help students as they are looking for books or magazine articles in the media center? Is she willing to help us generate more or better search terms than what we have written on our own? Third, I would ask for her input on the various assignment sheets, rubrics, check lists, and other tools I am putting together for the students. Does she see any ways I can clarify them or improve them? Does she think I have misjudged the level of students’ information fluency, and that I should adjust the check lists or guide sheets to more accurately target their abilities?

3 Information Inquiry Model

I will use the Big6 information inquiry model. Callison (2003) points out that “in nearly any information problem situation, [the Big6] provides an effective way to think through what is needed to address the situation” (30). While these students have many previous experiences with research process, following a particular model will also help to keep them on task. However, while I anticipate that a few students will follow the model’s steps more or less linearly, most of the students will continually circulate through the first four steps before moving into steps 5 and 6. 

The steps of the Big6, including annotations about how they relate to this inquiry project follow:

1. (Task Definition). During this stage of the process, students will need to understand the purpose of the assignment and determine what, specifically, they want to learn more about. They will also need to begin narrowing their topic. Students will complete cluster diagrams on the day I introduce the unit. As is typical with my lessons, I frequently take only a portion of a 90-minute class to discuss the assignment sheet and expectations for an upcoming assignment, usually during the last part of the class. This gives students time to think about the project -- even if only overnight -- before having to begin it. At this point, I will provide students with guidelines for their research journals, because some of the students (there are two, in particular, whom I would back on this in a bet) will start looking for information on the first evening. After a few days, I will begin dedicating class time to the project, beginning with the next step.

2. (Information Seeking Strategies). During this step, the students will need to determine what kinds of sources they might be able to use, keeping in mind that some of the sources will be more appropriate or will render more useful information. Since some students will have browsed through different sources already (again, some of them are highly motivated), there is a good chance that they will have already encountered quality sources or useful information. It is expected that they will have taken notes in their research journals. 

3. (Location and Access). As stated above, some students will have already located sources and information, although I would anticipate that their search process was exclusive to the Internet. During the two days I set aside for researching in the media center, I want to make sure that students discuss their topics with the media specialist so that she can help them consider other sources they might not know about or consider.

4. (Information Use). During this stage of the information process, students will need to spend time reading, viewing, or listening to their sources. They will also need to add to the notes in their research journals, keeping track of the information that they find useful. I anticipate that most students will stay in a cyclical pattern with steps 3 and 4 until they are satisfied that they have enough information to move on to the next step.

5. (Synthesis). During this step, students will begin organizing their information into their PowerPoint presentations. It is possible that some students will discover the need to return to an earlier step for additional information. Since I have determined the medium of the presentation, the students will only need to worry about the content and format of the presentation. Additionally, if relevant to the topic, students might want to include images, or audio or video clips in their presentations. It is at this point that the media specialist or I may need to help the students find ethical ways to incorporate these additions to their slide shows. I would set aside three days in the computer lab for students to complete these projects. Unfortunately, two students do not have computers at home. Additionally, both live well outside of town and rely on the school bus to travel between home and school, so trips to the public library are difficult for these two girls to make. Consequently, I want to make sure students have enough time in class to put the presentations together. In order to make the project more relevant for the students, I have arranged for my Spanish-teaching colleague and her third-year students to attend the presentations.

6. (Evaluation). Since I will have provided students with a rubric on the first day of the project, they should have been evaluating the product from the early stages of its development. These students are adept at using rubrics and pay close attention to assignment sheets, making sure they include all required elements of an assignment. To evaluate the process, students will look back on their research journals, reflecting on the process. For details of this exercise, see the student assignment sheet labeled “Project Wrap-up”.

As with other inquiry models, the Big6 begins with a process of understanding the information problem and narrowing the focus to something that is manageable and personally interesting. However, different models identify this initial step differently. For example, this first step of the Big6 corresponds to two steps in Kulthau’s Search Process. In that model, the first stage, “Initiation,” includes preparing to select a topic and involves activities such as discussing ideas with others, thinking about the assignment, and browsing through sources. The second step in Kulthau’s process, “Selection,” involves determining the topic. This step includes activities such as consulting others and reading for some background information on the topic. The first step of the Big6 corresponds to the first step of Irving’s Information Skills model. In this model, the first step involves formulating and analyzing the information need. Activities associated with this stage would include understanding the assignment, thinking about personal interests and narrowing down the topic.

While most high school students intuitively follow processes typically described in the various inquiry models, many students struggle to remain focused when presented with a large inquiry assignment. Too much information can overwhelm them. Consequently, explicitly incorporating a research model into the curriculum can provide a much-needed framework for in which students can operate. However, because the models are presented in a linear way, we need to make sure that students understand that they my return to previous steps, as needed. If we fail to stress the recursive possibilities, some students may believe that their own search process is faulty if it does not flow nicely, in order, from the first step to the last.
4 Student Performance

The unit’s objectives include the following:

1. Students will demonstrate an understanding of the target culture’s practices and/or the target culture’s products.

Generally, World Languages teachers think of “practices” as how the people in the target culture live. We include here things such as use of leisure time, modes of dress, family roles, and religious practices or traditions. Additionally, we sometimes focus on how geography affects these practices. For example, winter sports are more popular in mountainous regions. Generally, World Language teachers think of “products” as anything produced that is tied somehow to the cultural identity. We include here such things as the arts, architecture, cuisine, and goods yielded through the region’s industries. Since students will research an area of personal interest, there is a wide range of possibilities for the contents of the projects.

Students will need to provide the following information about their area of interest:

· Complete background information on their topic.

· Any relevant historical figures or events. 

· Why this particular area of interest is typically French (or Québécois, Sénégalais, Martiniquais, etc.). 

· How this particular area of interest relates to American products or practices. 

Including all, or some, of this information could be evidence that the student has mastered the lesson contents. For more information about “evidence”, see the rubric: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenrubric.doc
2. Students will use authentic sources from the target culture (such as Web sites, magazines, newspapers, and other “realia” to access information).
While I encourage the students to use all kinds of sources, including English-language sources, I will require students to use a number of French-language sources. Although their presentations will be in English, I want the students to include authentic sources for two reasons: 1) At this point in their French education, most of these students are good readers of level-appropriate French, but I want to challenge them to read authentic texts which will cause them to use their critical reading skills; and 2) I hope that successful interaction with authentic texts will encourage them to access French on their own, out of a personal interest.

For more information about “evidence”, see the rubric at http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenrubric.doc .
5 Teaching Materials

Detailed Lesson for Step One of the Big6

Days One and Two
Day One

On the first day of the unit, my objectives for students are the following:

1. Students will understand the assignment expectations.

2. Students will begin to narrow down and choose their topic.

I will assess students’ mastery of these objectives in these ways:

1. Cluster Diagrams (see instructional materials below). Cluster Diagrams provide evidence of what a student has considered when narrowing down a topic.

2. Issue Bin (Described in detail below). The issue bin provides an opportunity for students to express questions, concerns, or complaints (when offered professionally) about class activities and assignments. It is a good tool for students to think about what they do or do not know or understand. It is a good tool for teachers to gauge student understanding or misunderstanding.

Instructional materials include the following:
1. The assignment sheet: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenassignsheet.doc
2. Cluster Diagram Sheets: http://www.eduplace.com/graphicorganizer/pdf/cluster.pdf
3. French magazines, newspapers, guidebooks, and other sources in my classroom library. I will also have checked out additional materials from the school’s media center to have on-hand in my classroom.
4. Two-pocket folders and copies of the research journal guidelines 
5. Issue Bin. (Described in detail below)
Springboard

Teacher’s script: 

“Take some time to think about some of the French-speaking places we have talked about or studied in French I-III. Is there one place that interests you? Think about the way that people live there. What about that place captivates your interest? The architecture? The art? The climate and geography? We’re going to spend about 30 minutes doing some FVR
, but I don’t want you to look at any children’s books today, because I want you to look at materials that have more to do with culture. You’re also free to look at English-language materials today. 
(After the period of FVR) “On the handout of the cluster diagram, write the name of the region or country that interests you in the center of the diagram. Then, begin filling in the cluster with specific things you’d like to know more about that place.

(After students have completed diagram) “Next, take a fresh cluster diagram handout and complete it for one of the specific topics you noted on your first diagram. For example, if your first diagram included a topic like “sports,” you should put sports in the center of this diagram and cluster that topic. You should repeat this process with a couple of the topics you listed on your first cluster diagram. 

“After you’ve completed the diagrams, take some time to look them over. Is there one topic that seems more appealing to you? Is there one that was easier to cluster? Maybe that means you’re particularly interested in that topic.

“Take some time tonight to think about which topic you’re really interested in learning more about.

(Distribute copies of the research journal guidelines) “You will keep research journals over the course of this project. I’m handing them out now, because I know that some of you will probably go on-line tonight to start looking for information. You don’t have to do that. In fact, I would prefer that you wait until after tomorrow. But if you do start looking for information tonight, you’ll need to make some notes in the journal. Take a look at the directions for the journals.”
I would allow students time to look at the research journal guidelines and to take another look at the assignment sheet. I would then direct the students to add comments to the class Issue Bin. The issue bin is a poster board, divided into fourths, that hangs on the classroom wall. The four sections are labeled “questions,” “concerns,” “suggestions,” and “compliments.” I will distribute post-it notes to the students and will direct them to give the class feedback about today’s lesson or about what they anticipate will happen as they continue to work on the unit. Since issue bins are used regularly in all classrooms of the school corporation, the students will need little direction. 

Examples of possible student responses include the following:

· What if we don’t have enough time to work on the presentations? Will you move the date back?

· I think you should just tell us what to research.

· Do we really have to use books and things? Can’t we just use the internet?

· This looks like it will be fun. And I’m NOT brown-nosing.

· I’m still not sure what you want us to put in the journals. Please explain more.

I would then discuss each “issue” in the bin, answering questions when possible or affixing the post-it to the file cabinet by my computer (this is how I remind myself that I need to take care of something) if I need to deal with the issue later (such as taking time tomorrow to go back over the journal expectations to clarify them).

Day Two
On the second day of the unit, my objectives for students include the following:

1. Students will identify their specific topic(s) of inquiry. (Step 1 of the Big6)

2. Students will begin to identify the types of sources to use. (Step 2 of the Big6)

Instructional and assessment materials include the following:

1. KWHL Charts: http://www.graphic.org/kwhl.html
KWHL charts are instructional, since they guide students through the process of thinking about which specific aspects of their topic they need to investigate. Additionally, KWHL charts can be used for assessment, since they allow a teacher to see gaps in students’ thinking. For example, after looking at a student’s “H” column, I can tell if he or she needs help thinking of more sources, or if he or she is considering inappropriate sources. While I might not address the appropriateness of listed sources at this time, the KWHL chart alerts me that I might need to adjust my upcoming lesson plans to address this issue with individual students or with the entire class.

Active Involvement
I would check in with each student to see what specific topic he or she wants to research. Then, I’d distribute copies of the KWHL charts.

Teacher’s script

“On the KWHL chart, I’d like you to write down these kinds of notes in the columns:

· In the “K” column, write down specific things you already know about your topic.

· In the “W” column, write down what you’d still like to know about your topic.

· In the “H” column, write down the kinds of sources (books, magazines, Internet, etc.) where you think you’d find useful information about your topic. Also, what kinds of things will you be able to do to find good sources? Make sure you write those down in the “H” column.

When thinking about how you will learn more about a particular question, don’t forget that you will have access to the Internet and books and other materials in the library. You are also welcome to use any of the books or magazines in the French classroom. Don’t forget that part of knowing how to find sources includes generating good search terms to use. Talk to Mme. Feagler
 if you need help when searching for information. If you’re not sure what kinds of sources to look for, you should also talk to me or Mme. Feagler.

(Allow students about 30 minutes to work on this. Near the end of the time for this activity, circulate among the students and look over what they have written. Take time to talk about their notes and provide suggestions or ask leading questions to model question development or brainstorming about good sources. Over the past couple of years, KWHL charts have been used frequently in the corporation’s elementary and middle schools, but are a relatively new tool in the high school. Consequently, this activity might be new for most of these students who missed the charts’ implementation in the lower grades. I would provide prompts and clarification as needed.)

The KWHL activity provides a bridge between Big6 step 1 (the “K” and “W” on the chart) and step 2 (the “H” on the chart).

Closure: I would direct the students to make an entry in their research journals about the past two days. Although they have not started researching at this point, they have started the inquiry process. I would ask them to write about the clustering and KWHL activities, telling about whether the processes were easy, frustrating, or difficult. They need to explain what, specifically, was easy or difficult. I would explain that these notes are important, because eventually the students will look back on the entire unit and will need to be able to reflect on that time about the whole experience.

6 Learning Materials

Learning materials used in this lesson include:
· Assignment Sheet: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenassignsheet.doc
· Cluster Diagrams: http://www.eduplace.com/graphicorganizer/pdf/cluster.pdf
· KWHL charts: http://www.graphic.org/kwhl.html
· Research Journals: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenjournal.doc
Learning materials to be used later in the unit include:

· Rubric: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenrubric.doc
· Project Wrap-up activity: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/frenwrapup.doc
7 Feedback and Evaluation

The issue bin activity is a good assessment for me as a teacher. Except for the two new students, I have worked with this particular group of students for three years. We know each other well. By now, they also know that they can provide me with criticism (and they always offer it gently, constructively, and professionally) about lessons, activities, or how things are going, generally, in class. Over the past two years, we have also used issue bins and other feedback tools on a regular basis. These students have become adept and thinking about what they do or do not understand, and communicating that information to me. 

Whenever the students and I do an issue bin activity (or any other feedback activity), I collect and file the feedback forms (in this case, the post-it notes), noting the date, the class, and the reflection prompt or context. In this way, I have something tangible to look back on later. One way I have decided to increase the amount of documentation related to issue bins is to implement, beginning with my new classes in January, is to have a student take notes during a discussion accompanying an issue bin activity. These notes will help me remember specific points of the conversation later. The notes could also be useful evidence of what students are learning. Examined in conjunction with other materials from the unit, such as copies of the research journals or wrap-up reflection activity, the notes provide an indicator of the skills that students acquire throughout the unit. 

Finally, as is my habit, I keep notes about how units progress. These are saved in the same computer file where I organize the materials for the unit. Every time I teach a class, before implementing a unit, I review my notes from the last semester, making appropriate changes to the materials.

INQUIRY UNIT #2 (Grade 8 Language Arts)

8 Student Audience

[image: image5..pict]The students who will participate in this unit are enrolled in the same school corporation as the French III students in the other unit, although these eighth graders attend the middle school. All three schools in the corporation are located on one campus and the three buildings are connected near the gymnasium and cafeteria facilities. Some teachers, primarily in specialty electives such as fine, performing, and practical arts, are shared by the middle and high schools. The buildings have separate administrative teams and separate media centers, each staffed by its own full-time, licensed school librarian.

Since I hope to take over the middle school’s media center when their current librarian retires in the next couple years, I decided to concentrate on that setting for this portion of the assignment.

I have not taught middle school classes for six years, and it has been eight years since I taught middle school language arts (grades seven and eight). However, I am familiar with Indiana Academic Standards for Language Arts in grades five and higher, since, as the outgoing Chairperson of the high school’s Language Arts Department, I oversaw the vertical alignment of the middle and high school language arts curricula.

[image: image6.jpg]


Working with the middle school language arts teachers, including two who transferred to the high school this year, I have a decent understanding of typical class activities and lessons. Last year, these eighth grade students were taught by a teacher who implements a writer’s workshop environment in her classroom. In grade seven language arts classes, these students kept a writer’s notebook in which they regularly added writing through journaling and free writing. Using chosen bits and pieces of this writing, the students progressed through the writing process, transforming their journal or free writing entries into finished and polished texts. Additionally, the students complete a research paper, although it is more of a report. So these students have some experience conducting library research and incorporating information from that research into research papers. 

Since this unit is designed for an entire grade level, as opposed to one class section, it is difficult to determine specific student interests. All grade eight language arts classes are taught by the same teacher, currently in her first year of teaching. So, as the school librarian, I would rely on the teacher to know more about learning styles or particular interests of her students. Ideally, after a few years in the position and after having worked with the students since they were fifth graders, I would come to know most eighth grade students and have a better idea of their interests and level of information fluency.  

9 Information Inquiry Role

Overview of Unit

For this unit, we will look at some recently passed city ordinances from the students’ town (no dogs allowed in parks and on sidewalks within a specific area of the business/ downtown district) and the nearby county seat and another large city in the area (smoking prohibited in restaurants). Both ordinances, as to be expected, have generated heated debates both for and against them. Media have followed the ordinances from their proposals through their passages. 

Students will choose a behavior or practice that they feel should be banned or required at their school and will then write a persuasive paper arguing for a school ordinance banning that behavior. While students may not choose a behavior already banned at the [image: image7..pict]school (for example, the entire school corporation campus is tobacco-free), they may choose something similar. They must choose a behavior that in all probability could actually be proposed to the school board; they may not choose something unrealistic or frivolous, such as “no purple shoes.” 

In the synthesis stage of the unit, students will create two different products. First, they will create a PowerPoint presentation in which they report their findings. Then, they will use that information to write a persuasive letter to the school superintendent. When initially thinking about how I wanted to design this unit, I did not think about the students creating a report. Instead, I only planned a persuasive letter. However, I was concerned that jumping into a persuasive letter without first providing another activity to help the students focus their ideas might have set the students up for failure. After further study of the state’s language arts standards, I decided to include the PowerPoint report as a way to help the students organize their ideas while also providing an opportunity to target standards related to speaking skills.

For more details about the unit, see the assignment sheet at http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/engassignsheet.doc .

Once again, I have chosen the Big6 Model. As with the French III students, I believe that using a model provides direction and focus. 

Targeted Standards

This project is aligned with the following Indiana Academic Standards for Grade 8 Language Arts
:

· Standard 2 (Reading Comprehension): “[Students] describe and connect the essential ideas, arguments, and perspectives of the text by using their knowledge of text structure, organization, and purpose.”; “At Grade 8...students read a variety of...expository (informational and technical) texts, including...magazines, newspapers, reference materials, and online information.”
Benchmark 8.2.2 -- Analyze text that uses proposition (statement of argument) and support patterns. .
Benchmark 8.2.5 -- Use information from a variety of consumer and public documents to explain a situation or decision and to solve a problem.

Benchmark 8.2.6 -- Evaluate the logic, internal consistency, and structural patterns of text.

· Standard 4 (Writing Process): “Students discuss, list, and graphically organize writing ideas. They write clear, coherent, and focused essays. Students progress thought the stages of the writing process and proofread, edit, and revise writing.”

Benchmark 8.4.1 -- Discuss ideas for writing... and use graphic organizers to plan writing.

Benchmark 8.4.2 -- Create compositions that have a clear message, a coherent thesis, and end with a clear and well-supported conclusion.

Benchmark 8.4.3 -- Support theses or conclusions with analogies, paraphrases, quotations, opinions from experts, and similar devices.

Benchmark 8.4.4 -- Plan and conduct multiple-step information searches using computer networks.

Benchmark 8.4.5 -- Achieve an effective balance between researched information and original ideas. 

Benchmark 8.4.6 -- Use a computer to create documents by using word-processing skills and publishing programs; develop simple databases and spreadsheets to manage information and prepare reports.

Benchmark 8.4.7 -- Review, evaluate, and revise writing for meaning and clarity.

Benchmark 8.4.8 -- Edit and proofread one’s own writing, as well as that of others, using an editing checklist or set of rules, with specific examples of corrections of frequent errors.

Benchmark 8.4.9 -- Revise writing for word choice; appropriate organization; consistent point of view; and transitions among paragraphs, passages, and ideas.

· Standard 5 (Writing Applications): At Grade 8, students continue to write...expository, persuasive...essays.”; “Student writing demonstrates a command of Standard English and the research, organizational, and drafting strategies outlined in Standard 4 -- Writing Process.”; “Writing demonstrates an awareness of the audience and purpose for writing.”

Benchmark 8.5.3 -- Write research reports that:

· define a thesis.

· include important ideas, concepts, and direct quotations from significant information sources, including print reference materials and the Internet, and paraphrase and summarize all perspectives on the topic, as appropriate.

· use a variety of primary and secondary sources and distinguish the nature and value of each.

· organize and display information on charts, tables, maps and graphs.

· document sources with reference notes and a bibliography.

Benchmark 8.5.4 -- Write persuasive compositions that:

· include a well-defined thesis that makes a clear and knowledgeable appeal.

· present detailed evidence, examples, and reasoning to support effective arguments and emotional appeals.

· provide details, reason, and examples, arranging them effectively by anticipating and answering reader concerns and counterarguments.

Benchmark 8.5.6 -- Write using precise word choices to make writing interesting and exact.

Benchmark 8.5.7 -- Write for different purposes and to a specific audience or person, adjusting tone and style as necessary.

· Standard 6 (English Language Conventions): Students write using Standard English conventions appropriate to this grade level.

All benchmarks for this standard
· Standard 7 (Listening and Speaking): 
Benchmark 8.7.12 -- Deliver research presentations that:

· define a thesis.

· research important ideas, concepts, and direct quotations from significant information sources and paraphrase and summarize important perspectives on the topic.

· use a variety of research sources and distinguish the nature and value of each.

· present information on charts, maps, and graphs.

Benchmarks 8.7.2 through 8.7.6 -- Organization and Delivery of Oral Communication
Benchmarks 8.7.10 and 8.7.11 -- Speaking Applications
This project is aligned with the following Information Literacy Standards for Student Learning, as outlines by the American Association of School Librarians.

· Standard 1: The student who is information literate accesses information efficiently and effectively.
Indicator 2 -- Recognizes that accurate and comprehensive information is the basis for intelligent decision making.
Indicator 3 -- Formulates questions based on information needs.

Indicator 4 -- Identifies a variety of potential sources of information.

Indicator 5 -- Develops and uses successful strategies for locating information.

· Standard 2: The student who is information literate evaluates information critically and competently.

Indicator 1 -- Determines accuracy, relevance, and comprehensiveness.

Indicator 2 -- Distinguishes among fact, point of view, and opinion.

Indicator 4 -- Selects information appropriate to the problem or questions at hand.

· Standard 3: The student who is information literate uses information accurately and creatively.

Indicator 1 -- Organizes information for practical application.

Indicator 2 -- Integrates new information into one’s own knowledge.

Indicator 3 -- Applies information in critical thinking and problem solving.

· Standard 6: The student who is an independent learner is information literate and strives for excellence in information seeking and knowledge generation.

Indicator 1 -- Assesses the quality of the process and products of personal information seeking.

Indicator 2 -- Devises strategies for revising, improving, and updating self-generated knowledge.

· Standard 7: The student who contributes positively to the learning community and to society is information literate and recognizes the importance of information to a democratic society.

Indicator 1 -- Seeks information from diverse sources, contexts, disciplines, and cultures.

· Standard 8: The student who contributes positively to the learning community and to society is information literate and practices ethical behavior in regard to information and information technology.

Indicator 2 -- Respects intellectual property rights.

Approaches for promoting information fluency

Tools or activities I will use in this unit include: 

· Assignment sheet: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/engassignsheet.doc
The assignment sheet provides an overview of the project and will be handed out to the kids on the first day, after the class has read and discussed a newspaper clipping about the recent smoke-free restaurant ordinance.

· Brainstorming: On the first day of the unit, in order to begin narrowing down their topic, students will brainstorm, using the prompt “Behaviors that I would change at GMS.” 

In our school corporation’s elementary and middle schools, students brainstorm for a variety of purposes and in a variety of contexts. For example, at the beginning of the school year, every class in grades K-12 writes a class mission statement and sets ground rules for classroom behavior and attitudes. Most teachers use brainstorming as a way for students to provide suggestions for the mission statements and rules. The classes usually incorporation some of the ideas from the brainstorming list into the mission statement and rules. 

In this case, students will do this activity individually, in the classroom and under the direction of the language arts teacher. The students will generate as many ideas as they can think of. They will write individual ideas on separate pieces of scrap paper of about the dimensions of a post-it note. After they have generated a pile of papers, they will begin to sort them into categories. For example, ideas related to demonstrating good sportsmanship would be placed in one area of the student’s workspace, while ideas related to bullying would be placed in a different area of the student’s workspace. 

From these groups, students might begin to see patterns. Do they seem overwhelmingly interested in one kind of behavior? Could a few different behaviors be melded into one, larger behavior they can investigate for the project? 

· KWHL charts: http://www.graphic.org/kwhl.html
This activity is identical to the KWHL activity for the French III unit, although I would implement it differently with these students (see details in the “Information Inquiry Model” section below). In this case, the students are familiar with KWHL charts, a tool used frequently in the corporation’s elementary and middle schools, but not in the high school. Consequently, I anticipate that these students will need less direction than the French III students might require. However, the teacher should still provide guidance and leading prompts during the activity.

· Post-project reflection: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/engwrapup.doc
Similar to the post-reflection project designed for French III, this particular handout has been changed to reflect the maturity level of the students. For example, more direct prompts have been added and formatted to focus the students’ answers. Additionally, although the questions ask the same essential information, the grade 8 questions have been clarified and include more direct language.
10 Information Inquiry Model

As with the other unit, students participating in this project will follow the steps of the Big6 model. According to Lamb (on-line course materials for L551), universal use of one model in a school system is helpful to both students and staff. First, it provides language and terminology that everyone understands. Second, it reinforces to students that researching is not isolated to language arts classes, but is carried across all disciplines. Consequently, I have chosen to stay with the Big6. Whereas other models might appeal for younger students (such as Lamb’s 8W’s)
 or middle level students (such as Follett’s Pathways to Knowledge)
 the Big6 is appropriate for students from elementary through high school ages (Callison, 2003; p. 31).
The steps of the Big6, including annotations about how they relate to this inquiry project follow:

1. (Task Definition). During this stage of the process, students will need to understand the purpose of the assignment and determine what, specifically, they want to learn more about. They will also need to begin narrowing their topic. Students will complete a brainstorming activity (described above) on the day the classroom teacher introduces the unit. 

During the days set aside for steps 2-5, I would recommend that the teacher hold class in the media center. The middle school’s media center includes a study area, a computer lab open to the rest of the center, and an instructional area complete with an overhead screen/dry-erase board and technology capable of projecting the librarian’s computer screen onto the overhead screen. Holding class in the media center would allow the teacher and teacher-librarian to work more effectively as a team. 

2. (Information Seeking Strategies). During this step, the students will need to determine what kinds of sources they might be able to use, keeping in mind that some of the sources will be more appropriate or will render more useful information. Students will complete KWHL charts (as described above) at this stage in the inquiry process. Either the classroom teacher or the teacher-librarian could introduce the activity, but both should circulate among the students and provide needed guidance while the students fill out their charts.

3. (Location and Access). At this point in the process, we will distribute the research journal guidelines, taking time to discuss them and answer questions. Either the teacher or teacher-librarian could introduce the journals. During the days set aside for researching in the media center, we would make sure that students discuss their topics with both of us that we can help them consider other sources they might not know about or consider. Because she is relatively new to teaching, I would expect that the classroom teacher’s familiarity with various sources might not be as developed as that of the teacher-librarian.

4. (Information Use). During this stage of the information process, students will need to spend time reading, viewing, or listening to their sources. They will also need to add to the notes in their research journals, keeping track of the information that they find useful. I anticipate that most students will stay in a cyclical pattern with steps 3 and 4 until they are satisfied that they have enough information to move on to the next step.

5. (Synthesis). During this step, students will begin organizing their information into their PowerPoint presentations. It is possible that some students will discover the need to return to an earlier step for additional information. Since I have determined the medium of the presentation, the students will only need to worry about the content and format of the presentation. Additionally, if relevant to the topic, students might want to include images, or audio or video clips in their presentations. It is at this point that the classroom teacher or I may need to help the students find ethical ways to incorporate these additions to their slide shows. I would set aside three days in the computer lab for students to complete these projects. As with some of the French III students, I expect that many students working on this unit would have difficulties accessing computers outside of school. 

After students present their presentations to their classmates, the classroom teacher will then begin the second phase this step, which involves leading the students through writing their persuasive letters. At this point, she would take over the unit entirely and I would no longer be directly involved with working with the students. This particular assignment could be started the day after presentations have been delivered or after a couple days. At this point, the teacher would need to incorporate some persuasive readings into class activities so that she and students could analyze the texts for persuasive devices. Other content the teacher might want to cover before the students begin writing include a review of how to format letters, appropriate tone or style of a letter, and any grammar or usage skills that should be taught or reviewed. 

6. (Evaluation). To evaluate the process, students will look back on their research journals, reflecting on the process. For details of this exercise, see the student assignment sheet labeled “Project Wrap-up”. To evaluate their presentations and persuasive letter students will use two different rubrics.

11 Student Performance

Discussion of student objectives for the detailed lesson can be found in the lesson plan, located below in the section labeled “Teaching Materials.”

12 Teaching Materials

Detailed Lesson for Step One of the Big6

Days One and Two (50-minute class periods)

Objectives for this three-day lesson include the following:

1. Students will understand the requirements and expectations for the unit.

2. Students will come to a better understanding of how they come by information about divisive issues in their community.

3. Students will narrow down a topic for investigation.

4. Students will begin to identify particular kinds of sources they will need to use in this unit.

Instructional materials for this lesson: 

1. Consensograms (described in detail below).

2. Copies of a newspaper article about the recently passed smoke-free restaurant ordinance.

3. Handout to focus brainstorming activity: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/engbrainstorm.doc
4. KWHL Charts: http://www.graphic.org/kwhl.html
Assessment activities and materials for today include:

1. KWHL Charts. As stated in the French III unit, KWHL charts help students focus during Steps 1 and 2 of the Big6, while simultaneously functioning as a gauge for teachers to determine which and how many students need additional help.

2. Issue Bin. As described in the French III unit, the issue bin allows students to demonstrate what they do or do not yet understand. 
Day One
Springboard

The classroom teacher will lead the students in a consensogram activity. On a poster labeled “Auburn’s Ban on Smoking in Restaurants” are three columns with different headings: “I know a lot about this,” “I know a little bit about this,” and “I don’t know anything about this.” Each student will place a foil star sticker (all students will use the same color of sticker) in the column he or she believes represents his or her level of understanding of the issue. The teacher will direct the students to keep in mind that she wants them to think about what they know about the issue, and not whether or not they have heard a great deal or nothing at all about the issue.

Once students have placed their stars on the poster, the class will discuss the results. Is the class knowledgeable about the issue? 

Information Exploration

At this point, the teacher will begin to help students examine how they come by their information. She will ask students to talk about how they have learned about the issue. Have they heard about it on the television or radio? Have they heard adults talking about the issue? The teacher will then ask the students what kinds of things they have heard about the issue. Is this something that makes people happy or angry? Have they heard both kinds of opinions? 

The teacher will then talk about how ordinances are brought about when someone (individuals or groups) want to bring about a change. They might want to make something better for themselves (or the group), or for the public at large. 

The teacher will then distribute copies of a newspaper article from the local newspaper, detailing the ordinance and some of the opinions of individuals involved in the ordinance’s passage as well as the general public. The teacher will then distribute the assignment sheet and introduce the unit’s activities to the students, explaining the unit and its objectives.

Next, she will lead the students in the brainstorming activity described above. Then, students will complete the handout called “Where did your brainstorming take you?” (http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/engbrainstorm.doc ) Students will clip their piles together and save them.

Finally, the students will return to the same consensogram poster they used at the beginning of class, but this time they will plot their level of understanding with a different colored sticker than what they used the first time. The class will then discuss whether or not it appears that the class’ overall understanding of the issue has increased. The teacher should ask students to volunteer in what ways their own understanding of the issue has increased. It would be expected that reading and discussing the newspaper article would provide many students with new information. The teacher should ask for students to talk about specific information they learned from the article. Additionally, the teacher should ask the students to identify facts reported in the article and opinions offered by interviewees quoted in the article. 

While this portion of the lesson does not involve exploring new information, it does require the students to think about what they already know. Perhaps just as importantly, it causes the students to think about how they and their peers tend to come across some of their information about controversial issues. 
Day Two
The teacher will have students review the “Where did your brainstorming take you?” handout from the previous day. Students will share their answers with a partner, discussing the kinds of behaviors that bother them most at school. The teacher will also direct the students to talk with their partner about the behavior they are interested in regulating.

The teacher will then meet with each student to talk about the students’ chosen topics. At this time, the teacher can help the student determine whether or not the topic is appropriate for the assignment. If the topic is inappropriate, the teacher can help the student look over the brainstorming handout and groupings of papers, if necessary, to narrow down a more appropriate topic.

Day Three
Today, the students will complete KWHL charts. Instead of writing about their chosen topic, however, the students will use their chart to make notes about the process of passing ordinances. I would expect that there will be few details in the “K” column, but many more details in the “W” column. As stated before, these students are already familiar with the KWHL tool, so the teacher will not need to provide explicit instructions on what to do. However, she will need to guide the students to think about what they do not know. 

Closure

The teacher will direct the students to add comments to the class Issue Bin. The issue bin is a poster board, divided into fourths, that hangs on the classroom wall. The four sections are labeled “questions,” “concerns,” “suggestions,” and “compliments.” The teacher will distribute post-it notes to the students and direct them to give the class feedback about the first three days of the unit or about what they anticipate will happen as they continue to work on the unit. Since issue bins are used regularly in all classrooms of the school corporation, the students will need little direction. 

The students will affix their post-it note(s) to the appropriate category of issues. For example, possible post-it notes might include the following:

· I can’t remember how to set up a letter, please remind us 

· Talking to you about my topic helped. I was confused before.

· I lost my assignment sheet from yesterday.  

· How many days will we get to work on PowerPoint?

· are we able 2 still change r topic? what if we do not find anything?

13 Learning Materials

· Brainstorming activity: http://portfolio.iu.edu/benmoore/L551/CourseQuest_3/engbrainstorm.doc
· KWHL Charts: http://www.graphic.org/kwhl.html
14 Feedback and Evaluation

After finishing the unit, I would meet with the classroom teacher for discussion. At this time, I would want to discuss specific activities that she felt need revision if we choose to implement the unit the following year.

Some of the things I would consider include:

· How effective we were in “inviting” the students into the unit. Kulthau (1993) points out that drawing students into inquiry activities is essential.

· Do we need to adjust the level of instruction at various stages of the process? Did we take for granted that students would be able to identify possible sources of information when completing the “H” part of the KWHL activity? Perhaps students’ prior knowledge of different kinds of sources and their appropriate uses needs was not as advanced as we anticipated. If so, then I would need to find ways to increase their use of sources in the lower grades of the middle school. Callison (2003) points out that at the middle school level students should be able to select appropriate sources “from among those available,” but if the students have not had opportunities to use them, they cannot possibly know of their existence (p. 70).

· Did we allow enough time for the different steps of the Big6? If we choose to implement this unit again, should we schedule more or less times?

· I would want to spend time looking at the student responses on the post-unit reflection. Specifically, I would pay attention to the ways the students addressed any difficulties or frustrations they experienced during the unit. First of all, knowing about stumbling blocks they encountered would inform any changes we need to make, whether related to the process or the product when implementing the unit again. Second, knowing how students successfully dealt with those stumbling blocks (if they were successful at all) would provide us with information about how effective the unit was in helping our students acquire or improve their information literacy skills.

15 Field Test

I intended to share the French III unit with the students for whom it was designed, but a weather-related school cancellation on the last day before the project was due kept me from doing that. Consequently, I sent a link to my project to five individuals:

1. My current department chairperson (identified as “Mrs. Jones” in the “Student Audience” section of the French III unit.

2. The chairperson of my school’s Special Education Department.

3. An English teacher in my department who, until this year, split her teaching assignment between some high school English classes and some Grade 8 English classes in our middle school. Prior to coming to our school system three years ago, she taught Grade 8 English for another school corporation. 

4. My sister. Although she is not a teacher (she is a physician), I wanted another person to provide feedback.

At the time, I was still putting together the Grade 8 English unit, but the French III unit was more-or-less finished. 

Their responses follow:

· Department Chairperson

Hi, Ben!
I just finished looking over your unit, and, frankly, it looks pretty darn good!  You have considered every aspect for the planning, researching and presenting of a project which should be both informative and fun.  I had only 2 things I thought you might want to consider. 1) I noticed you were doing some self-evaluations at the end of the projects--what about a time for peer critiquing, perhaps before they present to the other class?  I'm a firm believer that in critiquing someone else's work a student becomes better able to see the weaknesses in his or hers. 2) This is just a time management thing of mine--I think 30 minutes might be a bit long for the KWHL chart--at least for most of the kids I have--and you know we share some of them--I think it would take them about 10-15 minutes to get done what you've asked.  Otherwise, I think the project is great!  Let me know what your professor thinks.  
Okay, the proofreader did see one thing in the first lesson description--actually in discussion of the standards.  After Standard 11, Benchmark 3.11.1, didn't you mean to say "outlined" by the American Association of School Librarians, instead of "outlines?"
Mrs. Jones

I like her suggestion about peer critiquing, and this is something I would look into perhaps incorporating at another time. She has developed good guides for her students to follow when doing peer critiques, so I would want to borrow one to use as a model for my own.

I also see what she mentions about 30 minutes being too long for a KWHL chart. I would definitely need to take another look at that particular part of the lesson plan, and perhaps adjust the time.

· Special Ed Department Chairperson

Hey Ben, glad to help you out.  I looked over everything (well I hope I did!).  Wow, I am impressed.  I agree that some of the students may not see the “real world” use of this project but I would disagree with the students who might feel this way.  I think that understanding a variety of cultures is very important for our student population for a variety of reasons. First, it will encourage them to be more understanding and tolerant of people from different cultural backgrounds than themselves.  As you know, a disadvantage of living in a community like ours is that the population does not often have the opportunity to be exposed to various cultures. Unfortunately, this can sometimes lead to ignorance, and even prejudice, against anyone who is different.  I think that it is vitally important to help our students understand, accept, and even celebrate a variety of cultures.  I also think that with the increase in the ENL population at GHS, that experiencing a project like this can aid in the acceptance of this population into our school environment.  

I also think that by providing the students with an opportunity to participate in a fun activity like this you are encouraging them to take your French III, and possibly French IV classes.  In the past 2 years, with our college search with Nick, we have become aware of the importance of college bound students taking 3-4 (maybe even MORE) years of a foreign language.  Every college that Nick looked at encourages students to spend a semester, a summer, or even a year in a foreign country to study.  It is even a requirement in many college programs.  Nick has commented that he feels well prepared for the expectations and work load he has encountered at Notre Dame, except for in the area of foreign language!  Nick chose to only take 3 years of HS foreign Language. He was very surprised to find out that almost all of his classmates have had 4 years of a foreign language and that MANY have had 5 or 6 years of a foreign language or 2-4 years of 2 different foreign languages.  I think that it is important, for both of the reasons mentioned above, that we continually encourage our students to realize that they will be working with a “global world” in their careers and not just the small little community they grew up in!

I really like the way you are working across the curriculum.  Including elements of computer, Geography, History and English classes is a really nice idea.  Perhaps you could expand this project to include more elements in these subject areas.  For example, you could work with the English teachers to have the students in Honors or AP English write a research paper, or a creative story using some of the information they gathered working on this Fr III project.  I also like your use of eclectic methods.  With the population I deal with, I am always pleased that teachers are willing to allow the students a variety of ways to obtain and present information.  I know that you automatically do this, so it may have never occurred to you to include this, but you may want to comment in your lesson plans that you would be certain to consult with any Resource Teacher, if necessary, to insure that any Resource students you have are understanding the project, and that you are providing any additional help needed with problems they might encounter because of any Language Disability they have.  I know that I don’t have any students in French III now, but we have one in French II who might be considering taking French III. (Wouldn’t that be GREAT?!). Another suggestion to expand this project might be to see if you could take your students to the MS or elementary school and have the students present their projects to younger students.  This might help encourage younger students who have not thought about their HS classes to consider taking a foreign language later.

I did take a peek at your 8th grade language arts lesson and I also think it looks great.  It seems very age appropriate.  I think that having taught in the grade school for 17 years before coming to the HS 6 years ago helps me see the need for the difference between lessons you would plan for these 2 age groups.  Since you have not completed this lesson you may have already planned on including some, or all, of my suggestions, but here they are anyway.  It might be interesting to have the students write their 1st paper arguing one particular viewpoint and then have them write a second paper where they have to argue the other side.  You could even also expand the original project to have students do oral presentations or perhaps debate their issues.  Students could be made to debate an issue they felt very strongly about, and then they could be required to debate the opposing viewpoint.   I think that one of the areas our HS students are lacking in is their ability to present materials orally.   Many of my students spend hours arguing with me about the fact that they feel they should not have to do oral presentations in their HS classes because they feel their Language Disability somehow prevents them from being able to do an oral presentation.  In fact their disability in no way hinders their ability to present material orally, or if it does, it is something they need to learn to deal with, just as they have learned to deal with the writing and reading aspects of their disability.  More often than not, my students, just like most students, are intimidated by the aspect of giving an oral presentation, and the first time they have been asked to do this is in a HS class.  I wish that they were required to do this throughout their grade school and middle school years!

Elise

GHS Resource Teacher

LD/EH

Well I hope this helps.  I hope that I haven’t been too wordy!!! Just call if you need anything else you -- know I am always willing to help. I would love to stop in and see some of your students’ finished projects when they are done.  Let me know days and times and maybe I can sneak in. 

I didn’t mention anything about consulting with a resource teacher because, as she pointed out, I already do this. Our school corporation has a large percentage of students (18.4%
) who qualify for special services. Consequently, we have needed to respond to these students’ needs in a very organized and concerted way. My school’s Special Education Department and the general education teachers communicate very well with each other. It is common practice for general education teachers to provide resource teachers with copies of any assignment sheets, rubrics, etc., that their students will be working with. While there are no resource students in French III this term, I would certainly have a large number of students in the Grade 8 English classes who qualify for resource help. I would definitely need to coordinate with the classroom and resource teachers to ensure that we provide those students with effective scaffolding. I’m glad Elise pointed this out.

· English teacher

Wow. I thought it was really great. I think the fact that you have chosen something relevant to the students is important. I also like the KWHL charts. I thought your unit was easy to follow: As a teacher, everything I would need to implement it would be there. If I needed to leave plans for a sub, I think anyone (and you know the type we get) could follow the instructions. I also thought the handout for the 8th graders was good. I saw lots of accountability for the students. At first I thought it was a lofty task, but with the explanation and handouts, plus time and attention you plan for, I think it would be very doable in the average 8th grade class.
 

Good job!
 

Becky

This teacher looked at my project later than the others, after I had nearly completed the Grade 8 unit. 

I have not taught Grade 8 English since the 1998-99 school year, and that was the only year I taught that subject. I then spent two years teaching high school classes (French and English) at another school. Since 2001-02, I have taught only high school French at my current school. So I was a little worried about how appropriate the Grade 8 unit is. Was I expecting too much? I felt that the unit was well-grounded in the state’s academic standards, but still worried that it might be too “lofty” (she took the word out of my mouth). While other teachers might disagree with her opinion, I trust it, so am relieved that she thinks it is doable if implemented in an appropriate way.

· My sister, a medical doctor who specializes in geriatrics and who works as the medical director of a large retirement community.
Ben, 

I reviewed your project and have the following thoughts and observations.

THESE COMMENTS PERTAIN TO INQUIRY UNIT #1

· You seem to have an appreciation for the diversity of your audience and often refer to how a certain part of the inquiry process may be addressed by the different members.

· The assignment sheet is well written to clearly define the process and expectations for the project.

· The cluster diagram and KWHL chart appear useful tools that are easy to use.  They both provide a way to help one organize thoughts and assist in processing and organizing information.

· My only suggestion with the research journal is to provide samples of appropriately written citations so that they can be sure to have all of the information initially.

· The story board-to-powerpoint transition is a little unclear to me, so I am having difficulty with the whole storyboard information.  I am not certain if it is potentially a “fluid” process that is difficult to define, or if it is because this is a technique that I have never used (therefore would need to understand your process to use it).

· The post-reflection paper looks good to me.  It addresses the questions that you want addressed and gives enough additional “probing” questions to assist in the reflection.

· I like the Big6 model.  I am generally analytical and like order.  This provides structure without being restrictive.

· The student performance topic clearly defines what is expected and the associated rubric helps define those expectations in a simple manner.

· The teaching materials provide understanding of your thought process and how you plan to assist your students in completion of the assignment.  

· As I was looking through this, I was somewhat envious of the students that would receive this information.  I do not recall ever being taught “how to” do a project and having a clearly defined process and associated tools would have saved me many headaches and sleepless nights throughout my many years of education and even now as I educate others.

THESE COMMENTS PERTAIN TO INQUIRY UNIT #2

I understand that you are still working on it.  I like the idea of brainstorming and springboard use in assisting them in determining a topic.
I’m glad she pointed out that the storyboard activity was unclear. Since, after putting that activity together, I realized that for the purposes of the L551 assignment supporting materials were needed only for the targeted lesson plan (Days one and two of the unit), I didn’t change the materials. However, as I look at how to implement this unit with a new class of French III students in the next two terms of the year, I will spend some time making sure that the storyboard activity is clarified.

I also appreciate her concern about examples of citations in the journals. If she means bibliographic citations, then the students should not need help with formatting them, although I now see that I should specify that the students will need to follow MLA citation format, because that is what my department uses. If, on the other hand, she means that the students need examples of the kinds of information they should include in their notes, then I agree with her. I would need to ensure that I present the students with such examples. 
16 Unit Comparison

Callison (2003) provides an overview of scope and sequence for information literacy skills, covering elementary through college levels. Comparing the middle school and high school levels of this guide, one sees that, as expected, high school level skills are grounded on middle school level skills. Obviously, teachers can expect high school juniors and seniors to complete lengthier and more complex researching and writing assignments than their middle school counterparts. For example, whereas middle school students can be expected to “carry basic guided research through to a conclusion,” high school students should be able to do such researching independently (Callison, 2003; pp. 71-72). 

With the eighth graders, I tried to take into consideration that they would perhaps need more prompts during some of the activities. For example, in the post-unit reflection activity, I provided more prompts than what I included on the French III reflection handout. Additionally, the eighth grade prompts were more direct than the French III prompts. 

While working with students in the library, I have allowed for more direct instruction for the eighth graders. I anticipate that students would need more guidance accessing information on-line or from the INSPIRE database than what the high school students will need. Consequently, either the classroom teacher or I would need to make sure we remain close to the media center’s computer lab while students are working there.

Finally, since students in my school corporation are familiar with gathering data and analyzing it, I decided to add a survey component to the eighth grade unit. While I would still be able to implement this type of activity in another school, I am confident that the eighth graders at Garrett would need less help analyzing the data.
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� “IL” = “Information Literacy” and refers to the Information Literacy Standards for Student Learning as outlined in the book Information Power.


� FVR = “Free, Voluntary Reading,” and my kids are familiar with the term “FVR.” Expectations for FVR include sitting silently, reading or looking at one of the French sources (children’s story books, Disney World visitors’ pamphlets, magazines, newspapers, cook books, my mother’s 1960’s college textbooks, etc.) from my classroom library. Students keep a log of their “reading,” which could include a summary of what they read, new French words they figured out based on their context, a quick character sketch, etc.


� Since these students are familiar with clustering -- a regular activity in their English classes -- I do not need to provide specific details on how to go about completing a cluster activity.


� the media specialist


� Standards available at � HYPERLINK "http://www.doe.state.in.us/standards/grade08.html" ��http://www.doe.state.in.us/standards/grade08.html�





� See Annette Lamb’s L551 course materials at � HYPERLINK "http://eduscapes.com/info/topic71.htm" ��http://eduscapes.com/info/topic71.htm� 


� See the Pathways to Knowledge Web site at � HYPERLINK "http://www.sparkfactor.com/clients/follett/home.html" ��http://www.sparkfactor.com/clients/follett/home.html� 


� See the Indiana Department of Education’s Web site at � HYPERLINK "http://mustang.doe.state.in.us/SEARCH/benchcorp.cfm?subnum=6&corp=1820&istavg=checked" ��http://mustang.doe.state.in.us/SEARCH/benchcorp.cfm?subnum=6&corp=1820&istavg=checked� 
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