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Student Audience:   Seventh grade Honors students at West Side Junior High School in East Chicago, Indiana.  

These twenty-four students scored in the 75th-90th percentiles on ISTEP tests and are generally A and B honor roll students.  Their instructional setting is poor and urban, with 85% qualifying for free or reduced lunch; they come from financially strapped, indeed, poverty-stricken homes. Unemployment is a recent problem in this city because of the demise of the steel industry and many of them are dealing with it on a daily basis.  They are African American and Hispanic, with a few Caucasian and Asian members.  Their home lives are often chaotic, gang involved or threatened, stressing the importance of survival rather than educational skills.  Many do not have the presence of an authoritative adult on a daily basis; they, at the ages of twelve and thirteen, are the functioning adults in their homes.  Therefore, they are sensitive to budgeting, unsuccessfully dealing with authority figures because of their age, and finding adult guidance outside of their homes.  Like their middle class counterparts, their interests range from sports to singing groups (like rappers, Selena, and the Cheetah Girls) to Sega games, cartoons, make-up, shopping, and romance.  They have a concrete, realistic, no-nonsense point of view, and hence are not motivated to learn unless that learning directly impacts their lives.  They are not interested in abstract learning for its own sake.    They are especially motivated to read stories of family, especially families which exhibit some of the same problems as theirs, such as the lack of parents in the home and/or their inability to take care of the family.  Their information literacy skills are haphazard because there is no sequential information literacy program in the school system.  Also, educational support in the home is inconsistent and lacking in resources; many do not have computers with Internet access. For example, they are not sophisticated in terms of evaluating “true” material and questioning and evaluating sources.  They know how to type search terms in larger search engines, but are not familiar with the educational sites that could reduce their searching frustration.

The approach for this lesson is impacted by the above factors.  The books selected for reading, Bud, Not Buddy, and No Promises in the Wind are both about families struggling through the difficult economic times of the depression of the 1930’s.  The unit specifically focuses on the protagonists, young people who leave their homes and become a part of the “children’s army” who travel on foot and trains and become a part of a sub culture to survive.  It is a cathartic read as the students identify strongly with the characters and can discuss their own problems and generate solutions under the guise of the novels.  Because they are so interested, they buy in to the cause and effect relationships of events and are anxious to conduct their own inquiries about the depression era and connect those problems with those they are experiencing today. The social studies aspect of the unit gives it a modern global connection.  The unit is a guided inquiry because computer time on task is limited and because students are being taught about more specific web based educational resources.

Information Inquiry Role  

Unit overview and outline:

Pre-reading activities

Students have previously been engaged in the characteristics of newspaper writing, the 5 W’s, and the parts of a newspaper, including the front page format, news articles, editorials, photos and captions, and advertising.  They also know how to prepare for and conduct an interview, which has been identified as a primary source.

Students will respond to the Journal prompts:  

· What economic hardships are facing our families today? 

·  How do different family members react to those hardships?

·  What do you know about The Great Depression of the 1930’s? 

Reading Activities 

Academic Standards Addressed:  Note:  all Academic Standards are Indiana’s Academic Standards, found at www.doe.state.in.us/standards.  The Correlated Information Literacy Standards are also found at that site.  Number references to the nine Information Literacy Standards listed below are found for each lesson activity.

The Nine Information Literacy Standards for Student Learning

Information Literacy
Standard 1: The student who is information literate accesses information efficiently and effectively.

Standard 2: The student who is information literate evaluates information critically and competently.

Standard 3: The student who is information literate uses information accurately and creatively.

Independent Learning
Standard 4: The student who is an independent learner is information literate and pursues information related to personal interests.

Standard 5: The student who is an independent learner is information literate and appreciates literature and other creative expressions of information.

Standard 6: The student who is an independent learner is information literate and strives for excellence in information seeking and knowledge generation.

Social Responsibility
Standard 7: The student who contributes positively to the learning community and to society is information literate and recognizes the importance of information to a democratic society.

Standard 8: The student who contributes positively to the learning community and to society is information literate and practices ethical behavior in regard to information and information technology.

Standard 9: The student who contributes positively to the learning community and to society is information literate and participates effectively in groups to pursue and generate information.

Reading:  7.2.3:  Analyze text that uses the cause-and-effect organizational pattern.

Correlated Information Literacy Standards:  1, 2, 3, 5, 6.

Reading:  7.3.1:  Discuss the purposes and characteristics of different forms of written text, such as the short story, the novel, the novella and the essay.

Correlated Information Literacy Standards:  2,3,5,6. 

Activities:  

· Students will read the novels Bud, Not Buddy, and No Promises in the Wind, using a combination of comprehension techniques, audio listening support, and independent reading.  They will do both guided reading in class and independent reading. 

· Comprehension discussion will concentrate on the cause and effect pattern of events which propel the plot.

· Students will identify elements that classify these novels as historical fiction.   

Post Reading Activities

Academic Standards Addressed:

Writing 7.4.5: Identify topics; ask and evaluate questions; and develop ideas leading to inquiry, investigation, and research.

Correlated Information Literacy Standards: 1-7, 9. 

Writing 7.4.6:  Give credit for both quoted and paraphrased information in a bibliography by using a consistent format for citations.

Correlated Information Literacy Standards:   1-6, 8, 9

Writing:  7.5.2:  Write responses to literature that:

· develop interpretations that show careful reading, understanding, and insight.

· organize interpretations around several clear ideas, premises, or images from the literary work.

· justify interpretations through sustained use of examples and evidence from the text.

Correlated Information Literacy Standards:  3, 4, 5, 6, 8, 9.

Writing:  7.4.7:  Use a computer to create documents by using word-processing skills and publishing programs...

Correlated Information Literacy Standards:  2, 3, 4, 6, 7, 8, 9.

Writing:  7.5.7:  Write for different purposes and to a specific audience or person, adjusting style and tone as necessary.

Correlated Information Literacy Standards:  All nine listed above.    

Activities:

In the computer lab under the direction of the School Library Media Specialist:  (this portion of the lesson is described in detail below).

· Students will gather information about three aspects of the depression era reflected in their fictional reading:  homeless camps, railroad travel, and prices of items vs. salaries.

· The resources will include web based primary and secondary sources and a video.

· Students will critically evaluate those sources.

· This activity comprises 33% of the newspaper creation project.

In the computer lab under the direction of the reading teacher:

· Working with a partner, students will create a newspaper reflecting an event in the novel of their choice and incorporating factual information they have researched.  Their newspaper will be published on the Microsoft Publishing program utilizing the newspaper format.  The newspaper will include the following elements:  headline, ears, a factual article from their story’s event with byline, dateline, and the 5 W’s, an advertisement including prices, an editorial expressing an opinion about the social issues reflected in the event, a weather report, and a photo with caption. Options include appropriate obituaries, missing persons’ reports, and other creative options of the students’ choice.

· Technological arrangement and effectiveness of the project will comprise 24% of the grade.

· Newspaper content will comprise 43% of the grade.

Academic Standards Addressed:

Economics:  E.7.3   Describe the negative impacts of unemployment and unintended inflation on an economy and how individuals and organizations try to protect themselves. 

Correlated Information Literacy Standards:  1, 2, 3, 4, 7.

Social Studies:  SS 7.1.18:  Analyze cause-and-effect relationships, bearing in mind multiple causation, including the importance of individuals, ideas, human interests, beliefs, and chance in history.

Correlated Information Literacy Standards 1, 2, 3.

Social Studies:  SS 7.5.8:  Use a variety of information resources to identify examples of present conflicts between cultural groups or nations and analyze the historical and geographical background of such conflicts.

Correlated Information Literacy Standards:  1, 2, 3, 6, 7, 8.

Activities:

In the social studies classroom under the direction of the social studies teacher:

· Using their research notes, students will generate a list of the social and economic causes and effects of unemployment during the depression of the 1930’s.

· Using current newspapers, students will search for evidence of similar social and economic causes and effects of unemployment in our society today and construct a corresponding contemporary list.

According to Danny Callison as quoted by Annette Lamb, “information fluency is the ability to apply the skills associated with information literacy, computer literacy and critical thinking to address and solve information problems...”  According to the Associated Colleges of the South, “using critical thinking skills and appropriate technologies, information fluency integrates the abilities to collect the information necessary to consider a problem or issue, employ critical thinking skills in the evaluation and analysis of the information and its sources, and formulate logical conclusions and present those conclusions in an appropriate and effective way.”   This unit’s approach to increase information fluency is to have the students use critical thinking to decide on an event from their novel they will use as the kernel for a newspaper article.  Choices for the novel were made based on my own teaching experience in the reading classroom.  Ideas for the activities and especially useful websites were adapted from Annette Lamb’s Eduscapes unit on Bud, Not Buddy,  Plainfield High School’s WebQuest for No Promises in the Wind, and the 42eXplore subject topic “The Great Depression.”  Student knowledge of newspaper format was scaffolded upon a previous newspaper unit. Critical thinking will also be employed when they make decisions to extract text to use in their newspaper front page format related to the weather when the event took place, and examples to support their opinions on a related topic for their editorial.  They will further enrich their newspaper content by collecting appropriate information on selected websites, evaluating content of a primary source photo, video, and written document information. They will then analyze whether that information should be included in their computer generated newspaper product.  Students will then extend their information fluency further by the social studies lesson, in which their information gathering will be extended to a cause-and-effect comparison to another modern nation.  Hopefully the “habits of mind” (from “Noodle Tools Habits of Mind”) established by this continuity of reading, selection, evaluation, analysis, and technological presentation will increase student information fluency.

Collaboration with the reading teacher was achieved when she approached the media specialist and expressed her desire to teach her students about primary and secondary sources through the use of the many Great Depression websites as related to their novel readings, but that she needed assistance with selecting and coordinating those sites because of the time factor.  The media specialist then compiled a list of those websites appropriate to the three areas the reading teacher wished her students to investigate:  the children’s army, railroad travel, and prices during the depression.  These include both primary and secondary sources.  She then offered to share in the instruction of the unit by explaining primary vs. secondary sources, implementing the evaluation activities from the U.S. National Archives and Records Administration, and volunteering to evaluate those information inquiry activities.  The reading teacher and media specialist then formulated a simple checklist to determine if the students successfully achieved the process of the information inquiry.  The media specialist saw an opportunity for a cross-curricular experience for the students with their social studies teacher, whom she knew from conversation was looking for a way to incorporate the economics content standards into his lessons  When she told him about the research the students would be doing for reading class, he also decided to utilize their data in a cause-effect analysis of the current economic and social effects of unemployment, which fulfilled another social studies content standard.         

Information Inquiry Model

Actually, this unit adapts a combination of two information inquiry models:  The Big 6 and Pitts/Stripling’s Research Process.  The first step of the Big Six, for example, fits the unit as students participate in 1.1:  Defining the information problem:  creating a computer generated newspaper front page product based on an event of their choice in either Bud, Not Buddy or No Promises in the Wind to be supplemented through  investigation of information from appropriate websites.  Then they apply 1.2:  identify information needed in order to complete the task:  what type of information will they be looking for to supplement their event? by using step 5 in the Pitts/Stripling Research Process model:  formulate questions to guide research as a strategy to seek information.

Especially for the specific model step addressed in the detailed lesson below, Step 7 of the Pitts/Stripling Research Process is appropriate.  Students find, analyze, and evaluate sources.  The media specialist will be teaching the students how to evaluate primary sources utilizing Leslie Preddy’s website “What is a Primary Source?  What are some examples of Primary Sources?” which is one of their assignments.  The reading teacher will be simultaneously helping students to analyze whether those sources should be included in their particular product.  For example, all students will find a photo and evaluate it according the the U.S. National Archives and Records Administration worksheets.  Using their own questions to guide their research, the reading teacher will help students analyze whether that photo is appropriate for their topic event choice.  This will be followed by P/S Step 8:  take notes.  The Big 6 model’s corresponding step to step 7 is step 4.1:  Engage (e.g., read, hear, view, touch) the information in a source, and 4.2:  extract relevant information from a source.  It does not include evaluation of sources done simultaneously:  2.2, Evaluate the different possible sources to determine priorities is separate and prior to reading and extracting information.  Therefore, the Pitts/Stripling single step 7 is more appropriate for this activity.  Similarly, Sharon McElmeel’s SPIRRE approach also has step 6:  Evaluate and showcase, which corresponds to P/S Step 7, separate from her steps 3:  Information Gathering and 4:  Record selected information.  Again, the Pitts/Stripling single step is more appropriate. This step directly connects to the subject area standards:

Writing 7.4.5: Identify topics; ask and evaluate questions; and develop ideas leading to inquiry, investigation, and research.

Writing 7.4.6:  Give credit for both quoted and paraphrased information in a bibliography by using a consistent format for citations. 

and the information literacy standards 1,2,4,6,8,9. 

For the remainder of this unit, the Big 6 model if followed.  Students will synthesize:  5.1:  Organize information from multiple sources and 5.2:  Present the information in the computer generated newspaper front page format.  Finally, through conferencing with the reading teacher and their checklist, they will evaluate:  6.1 the product, and with the media specialist:  6.2:  Judge the information problem-solving process.

A summary of this adapted/combined information inquiry for the students is in the Learning Materials section.

The advantages to using an inquiry model of this type in the classroom is that students learn the terminology for information inquiry and focus on their learning process.  The skills learned in this process “can be applied across situations-to school, personal, and work settings...[and] to all subject areas across the full range of grade levels.” (Eisenberg)  This is what the educational task must be for students today to make sense of exploding information sources and access.  The disadvantage arises when classroom teachers feel unsure of the information inquiry process and overwhelmed with time restrictions, with no access to a cooperative media specialist.

Student Performance:

Lesson Objectives:

· Students will recognize and identify primary and secondary resources, using websites and a video.

· Students will critically evaluate three primary resources:  a letter, a video, and a photograph.

· Students will then evaluate and select primary and secondary resources about homeless camps, railroad travel, and Depression prices to suit their information need to produce a front page newsletter about the Great Depression.  Their nonfiction information will support the fictional excerpt they are transforming into a newspaper article.

Expected student performance:

· Students will complete three evaluation forms:

Motion Picture Analysis Worksheet

Written Document Analysis Worksheet
Photo Analysis Worksheet
· Students will be evaluated by the media specialist using the following checklist:

Students correctly follow and fill in sample analysis worksheets:  3 points


Three Analysis Worksheets correctly identify a primary source:  3 points 

Answers on photo analysis worksheet reflects detail and thought:  1-3 points

Answers on motion picture analysis worksheet reflects detail and thought:  1-3

Answers on document analysis worksheet reflects detail and thought:  1-3

Total possible points for Analysis Worksheets:  15

· Student information gathering for use in their newspaper will be done in their journals.  

· Students are to use a page for each resource, citing the title and URL of their website sources.

· Students will be evaluated by the media specialist using the following checklist:

Visit and record information from at least one photo source:  2 points

Photo source is properly documented: 1 point

Visit and record information from at least one letter or interview: 2 points

Letter or interview source is properly documented: 1 point

Visit and record information from at least one pricing source:  2 points

Pricing source is properly documented:  1 point

Use one page for each source; legible handwriting: 1 point

Total possible points for independent information gathering:  10

· The CONTENT of the gathered information will be evaluated by the Reading Teacher using the following checklist:
Information gathered in Journal reflects critical evaluation elements introduced in the worksheets:  1-4 points

Information gathered in Journal supports the fictional excerpt choice for the newspaper article:  1-4 points

Total possible points for content of information gathered:  8

The completed photo, motion picture, and document analysis worksheets will provide product proof that students can properly identify a primary or secondary source, as will the information they record in their journals.  As this is an introduction to critically evaluating primary resources, the detail and thought reflected in student answers is not so much a proof of mastery as it is a process comparison point for improvement in future information gathering lessons in student portfolios. The reading teacher, in evaluating the content, is looking for proof that students have incorporated the elements of critical evaluation into their independent analysis process, as well as the appropriateness of their choices to support their fictional excerpt for the newspaper article.  Student change of focus and choice of fictional excerpt is acceptable.  Sample products will be generated by the media specialist as she introduces each resource as explained below in the detailed lesson.  Students will use these samples as guides when they do their independent information gathering.  

Teaching Materials:

Content Area Standards addressed: 

Writing 7.4.5: Identify topics; ask and evaluate questions; and develop ideas leading to inquiry, investigation, and research.

Correlated Information Literacy Standards: 1-7, 9. Please see list above.

Writing 7.4.6:  Give credit for both quoted and paraphrased information in a bibliography by using a consistent format for citations.

Correlated Information Literacy Standards:   1-6, 8, 9. Please see list above.

Timeline:  One Week:  Two days in Library and three in Computer Lab

Lesson One:  Springboard:  Introduction to Primary vs. Secondary Resources

First Day:  Media specialist uses an overhead projector and transparencies from Leslie Preddy’s website to introduce primary sources.  Students also receive a handout. 

What is a Primary Source?
A primary source is a firsthand or direct source.  If it’s a historical document or some type, it is without interpretation or explanation.  It is a person who was actually there as a participant or observer.  It is a historic home, site, or artifact.  It is significant document.  It is the mass media:  a film, video, audio, or photograph taken at that time or documenting what happened.  It is a book or magazine or newspaper article published/written at a particular time in history about a particular event occurring at that time.  It is a correspondence or interview of somebody who is an expert on the topic or who was there for the event.

 

 Top
What are some examples of a Primary Source?
 

Agencies -- for example Census Bureaus

Artifacts

Autobiography or Memoir

Distance Learning

E-mail

Historical site -- for example Corydon, Indiana & Fort Sumter, South Carolina

Interview

Journal or Diary

Letter

List-serv

Location of significance -- for example James Whitcomb Riley Home

Monuments -- for example Indianapolis Soldiers and Sailors Monument

Museum -- for example Eiteljorg Museum, Museum of Art

Museum Exhibit

Organizations & Libraries -- for example Indiana Historical Society & Indiana State Museum

Person who is an expert

Person who was there

Photographs

Primary Source Website* 
Questionnaire

Reports

Speech

Survey

The media specialist then introduces the video PBS production “Riding the Rails,” explaining that it will be providing the students with visual descriptions of what actually happened in the depression, thereby making it a primary source.  She will distribute copies of the Motion Picture Analysis Worksheet by the U.S. National Archives and Records Administration and the following evaluation worksheet to students:

Students correctly follow and fill in sample analysis worksheets:  3 points


Three Analysis Worksheets correctly identify a primary source:  3 points 

Answers on photo analysis worksheet reflects detail and thought:  1-3 points

Answers on motion picture analysis worksheet reflects detail and thought:  1-3

Answers on document analysis worksheet reflects detail and thought:  1-3

Total possible points for Analysis Worksheets:  15

 Working on the overhead, she then guides students through the introductory information such as Title of film, Record Group Source, Type of motion picture, physical qualities.  She will then guide the students through Question B of Step 1, previewing questions, and give students time to answer that based on their readings of their novels in reading class.  She will then preview the remainder of the questions with the students, stressing that although they will be writing their opinions, successful viewing and evaluating requires paying attention to detail.  She then begins the video, telling students it will be continued tomorrow.  

Second day:

The Media Specialist has students refer to their worksheets and gives them time to ask questions and write responses for what they viewed yesterday.  She then begins the remainder of the video segment, allowing time for questions, discussion, and writing responses at the end of class.

Third day:  Information Exploration:  Lesson Two:  Introduction to Written Document and Photograph Primary Sources.

Today students meet the media specialist in the computer lab, where she will need the computer projector screen and an overhead projector.  She and the technology coordinator have previously set up the Lesson:  “Riding the Rails, Being Homeless, and Prices during the Great Depression,” with the following websites:

Hard Times:  Students Interview Survivors of the Great Depression and World War II
Hard Times:  Coping with the Great Depression 1929-1941
The Strip District:  Shantytown Looking Southwest
Hooverville:  Shantytown of Seattle's Great Depression
Hoovervilles - Photographic Collage
Riding the Rails
http://www.michigan.gov  Type Then and Now:  Prices in the Search Box.  Click on the printer friendly icon at the top for easier reading.

Hobo Signs and Symbols
She then tells students they will evaluate two more primary sources today:  a letter, and a photograph.  She directs them to click on http://www.pbs.org/wgbh/amex/rails, click on “Special Features,” then on “Tales from the Rails.”  Select “Henry Koczu, as he is from East Chicago.  The students should be following her steps on their own computer as she does them on the projector.  Point out to the students that the first paragraph is not part of the primary source, as it is an introduction to his letter.  Only the text in quotation marks is his actual letter, the primary source.  Call on students to read orally so all students can be at the same pace.  She then passes out copies of the Written Document Analysis Worksheet and guides students through numbers 1-5, showing them where to find the information. Finally, she directs students to write the title and URL of the source on their worksheet.

Students then respond to #6 A-E as a whole class activity, following the media specialist as she models the responses on the overhead on the worksheet.

Now it is time for the second primary source:  a photograph.  The media specialist directs the students to go to http://www.historylink.org/galleries/nowthen/hoover.htm
and distributes the Photo Analysis Worksheet.  She directs students to look at the second picture, a close up. Again using the transparency of the worksheet on the overhead, the media specialist guides the class through a discussion of all questions and responses, and students respond similarly on their worksheets.  They also write the title and URL of the source.

The media specialist tells students they now have a guide for how to critically evaluate three types of primary resources.  They are to use these worksheets and critically evaluate one photo source and one written document tomorrow as they gather information for their newspaper project. 

Fourth and Fifth Day:  Active Involvement and Transition

Students use the websites prepared to gather appropriate information to support their fictional newspaper article as described above.  First, they choose one written document and one photograph to respond on the Written Document Analysis Worksheet and the Photo Analysis Worksheet.  They then use a separate journal page for each additional information source, putting the title and URL of each at the top of the page.  They are also given the following checklist to guide them:

Information gathered in Journal reflects critical evaluation elements introduced in the worksheets:  1-4 points

Information gathered in Journal supports the fictional excerpt choice for the newspaper article:  1-4 points

Total possible points for content of information gathered:  8

The media specialist circulates among the students to answer questions, provide feedback on whether a source is primary or secondary, and whether both the title and URL are included at the top of the page.  She might ask such questions as:  “Are you sure this document is classified as a report?  Could there be a more specific classification?” “Are you sure that is the author? Where else can we look to see?”  “Would you call this a primary source?  Let’s look back at the definition.” The reading teacher circulates to provide guidance on whether students are incorporating some of the critical evaluation questions when they record information, and whether their information is appropriate to support their fictional newspaper article. For example, she might ask:  “Are you sure this photo about how people stand in bread lines reflects the danger of Buddy’s jumping a train?”  “You have listed three things you consider important in this interview. How are you intending to use these in your newspaper?”  “The notes you have taken indicate to me that you really find the communities of Hooverville to be interesting.  Do you think you might want to change your fictional article from unemployment problems in the home to how Josh and Joey survived in the “children’s army” after they ran away?” As students finish, the teachers can be awarding checklist points.

At the end of the fifth day, students hand in their journals and guided and independent Analysis Worksheets, with the Checklist stapled on top.  On Monday, they will be ready to go back to the classroom and use their graded information to begin prewriting their newspaper articles!

Learning Materials:  A Guide for the Student

You will need a folder with pockets and your reading Journal for this project.

Overview of The Great Depression Newspaper Project

 1.  Definition of your information problem:  Working with a partner in the reading classroom, you will choose an event in the novel of your choice and create a Great Depression era newspaper incorporating that event and factual information you will research in the areas of homeless camps, railroad travel, and prices of items vs. salaries. Your newspaper will be published on Microsoft Publisher, utilizing the newspaper format.  The newspaper will include the following elements:  headline, ears, a factual article from their story’s event with byline, dateline, and the 5 W’s, an advertisement including prices, an editorial expressing an opinion about the social issues reflected in the event, a weather report, and a photo with caption. Options include appropriate obituaries, missing persons’ reports, and other creative options of your choice.  Check with me first!

2.  Identify the information you need to complete your task by formulating 5-10 questions you and your partner would like to answer in reading class.

3.  Under the direction of the media specialist in the library and computer lab during one week, you will evaluate individually, using worksheets, one primary source photograph, one written document, and the video.

4.  Find the answers to your questions and other additional information you want to include by viewing a video, searching the websites provided, and taking notes under the direction of the media specialist and reading teacher.  You will each take your different notes, but you can sit next to your partner to coordinate your sources and information.

5.  Analyze your information by deciding what information you will include in your newspaper and how you will use it back in the reading classroom with your partner:  that is, what information will be in the editorial, which photos will be used, etc.

6.  Organize your information from all your sources by writing the appropriate articles with your partner in the reading classroom.

7.  Present your information in the newspaper computer format, working together with your partner in the computer lab.

8.  Publish newspapers and share them through a display in the library during National Newspaper week.

Some resources for the specific lesson steps #3 and #4 above will be handed out to you in the library and computer lab during your information search.  You are responsible for keeping these handouts in your folder.  They will include:

What is a primary source? What are some examples of primary sources?

Motion Picture Analysis Worksheet

2 Written Document Analysis Worksheets, a class sample and yours

2 Photo Analysis Worksheets, a class sample and yours

A checklist for worksheets evaluation

A checklist for your Journal information gathering evaluation

An evaluation (your opinion) on the success of the information gathering:

What did you learn from this week in the library and computer lab about primary and secondary sources?  Did these sources help you to plan a better newspaper?  Why or why not?  How did you determine which sources to use?

Other resources include a video from the Great Depression, and websites prepared under the title “Riding the Rails, Being Homeless, and Prices during the Great Depression.”  The media specialist will introduce these to you also.  If you do not have enough class time to gather the information you want from the computer, you can try the following options:

· Stay after school for the 21st Century Scholarship Program tutoring program.  With a note from the media specialist or me, you can use the computers.  You also need a permission slip.  There is a bus to take you home at 4:30.

· Stay after school in Safe Haven, in Computer Lab B222.  You will not need a note for the computers if you stay, but you need a permission slip.  The time is 3:30-6:30, and a bus is provided for transportation home.

· Go to the Public Library and use the computers.  You need a valid library card to use the computers.  Ask me for a printed list of the sources, or go to the link on our school website.

· If you have Internet access at home, you can work at home.  Ask me for a printed list of the computer sources, or go to the link on our school website.

Feedback and Evaluation

The library media specialist and reading teacher will examine evidence such as the student journal note taking, the student’s primary source worksheet evaluations, and their process and product checklist evaluation results.  This analysis will enable them to determine whether this particular lesson was a success:  do students seem to grasp the difference between primary and secondary sources, are they using detail to critically evaluate sources, and are they discriminating what information is appropriate for their particular information inquiry and project topic?  Student input from a journal response:

What did you learn from this week in the library and computer lab about primary and secondary sources?  Did these sources help you to plan a better newspaper?  Why or why not?  How did you determine which sources to use?

could also be discussed.  Sample questions might include:  What type of source, written documents, photos, or video, do students seem most competent in evaluating?  Which ones are they least competent in evaluating?  Is more guided practice in recognizing primary and secondary necessary?  Do our students need more lessons in extracting relevant information for their inquiry needs?  What implications does this have for our next information inquiry project?

When the teachers evaluate the entire unit, they should also collaborate with the social studies teacher who participated.  The success of the unit will be determined by the quality of the final creative newspaper products, the ability of the students to utilize their knowledge gathered in their fictional reading, primary sources, and secondary sources in a critical thinking cause and effect and comparison analysis of unemployment in the 1930’s and today.  Sample questions might include:  Did the students seem motivated and interested in this unit?  Did they make connections with their own personal lives?  Could they create a better creative product because of their reading and information gathering?  Did they make a connection with the social and economic conditions of today?  Are they improving in their technology skills reflected in the newspaper product?  What student input did we receive that we could use for the next project or for next year?  

As suggested by Ross J. Todd in “Irrefutable Evidence,” Teachers could utilize all student worksheets, journal information gathering notes, the newspaper product, cause and effect and comparison charts, and email postings as evidence of increased student information fluency.  There is evidence of critical thinking through reading comprehension, analysis and selection of appropriate secondary and primary sources, and the creation of cause and effect and comparison charts.  There is evidence of creativity through the newspaper product.  There is evidence of technological skill through website searching and newspaper production using a publishing template.  There is evidence of cross-curricular connections in the areas of reading, information skills, and social studies.

Finally, the teachers could cite professional sources and studies that support the unit’s methods as evidence that information skills instruction incorporated with content area instruction is successful.  For example, as noted by Eisenburg and Brown:     

· Instruction in library and information skills is a valuable and essential part of the school's educational program. 

· Essential library and information skills encompass more than just location of and access to sources. The skills curriculum should emphasize general information problem-solving and research processes and the specific skills within these general processes (e.g., selection, analysis, synthesis, and evaluation). 

· Library and information skills should not be taught in isolation. The skills program must be fully integrated with the school's curriculum. 

· The use of innovative instructional methods and technologies can enhance the teaching of library and information skills. 

Field Test:

The reading portion of the unit was field tested through my own experience.  Bud, Not Buddy and No Promises in the Wind grip middle school students through their heart rending portrayals of poverty and its family implications, homelessness, adventure, and search for identity.  The reading levels are manageable for these students to read independently.  I also knew there is an abundance of guided comprehension activities available.

For the information gathering portion of the unit, a group of five students was asked to visit the websites in the primary and secondary source evaluation of the project.  From their participation and the samples they submitted (Please see Appendix 1), the following information was important:

· Students will need to be prompted to put the title and URL of the website for the photos and written documents.

· The school’s Websense filtering system will need to be turned off for the duration of the information gathering lesson.  It frustrated this group because they were not allowed into all of the sites.

· Although the students said they understood the difference between primary and secondary sources, it is evident they will need guided practice to help them learn the difference.

· Students found the websites interesting, even fascinating.  They asked for extra time in the computer lab just to look at more sites.

For the newspaper product, I consulted with our computer skills teacher, Mrs. Wilsetta Mitchell, to suggest the best programs to use. The Microsoft Word templates available in the XP edition, such as “Our Family Newsletter” are excellent and user friendly. From previous experience, I know that the less able students will learn advanced technology from their more capable peers when they work in partners.  I knew students could be creative with the content of their newspapers, as I have had students generate newspapers based on novel readings before.   This project incorporates so many skills and the students really enjoy it.

For the social studies connection, our social studies teacher, Mr. Juan Ruiz, reviewed the lesson and verified for me that the content standards addressed were appropriate.  He did suggest, however, that the cause and effect comparison charts should be applied not to the United States, as I had originally planned, but to the foreign country that the students were studying at the time.  International business newspaper articles are especially prolific now for all countries.  Please see Appendix 2.

Resources and References

Note:  Most of these citations are discussed in the text of the unit.  Those not discussed in the text are annotated below.

Abilock, Debbie.  “Noodle Tools:  Habits of Mind.”  2000-2002.  Latest revision 22 August 2002.  http://www.noodletools.com/debbie/literacies/information/1over/habits.html
Callison, Daniel.  “Scaffolding.”  Key Words, Concepts and Methods for Information Age Instruction:  A Guide to Teaching Information Inquiry.  Baltimore, Maryland:  LMS Associates, 279-282.


The concept of scaffolding was used in explaining how the unit includes information fluency.  Specifically, the students were building upon their knowledge of the parts of a newspaper to create their own.  Simultaneously, they were building upon their knowledge of the depression gained through their fictional reading by extending it into further information gathering.

“Comparison of Information Skills Process Models.”  http://www.ils.unc.edu/daniel/242/InfoSkillsComp.html

This comparison was helpful in the discussion of my adapted information inquiry process model.

CSU School of Library and Information Science.  “Brainstorms and Blueprints:  Teaching Library Research as a Thinking Process.”  Revised 11 June 1997.  http://witloof.sjsu.edu/courses/250.loertscher/modelstrip.html

This is the explanation of the Pitts/Stripling Research Model also used in the discussion of my adapted information inquiry process model.

Curtis, Christopher Paul.  Bud, Not Buddy.  Bantam, 1995.

Eisenburg, Michael B. and Michael K. Brown.  “Current Themes Regarding Library and Information Skills Instruction:  Research Supporting and Research Lacking.”  School Library Media Quarterly 20(2), October 1992.  http://www.ala.org
Eisenburg, Mike.  “A Big 6TM Skills Overview.”  2003.  http://big6.com/showarticle.php?id=16
Geneva Middle School Internet Links.  “No Promises in the Wind.” Links last verified:  6 November 2001. http://www.geneva.k12.il.us/GMS/CurricLinks/la/la6/nopromises/la6nopr.htm

Careful here:  only two of the four links work.

Hard Times:  Students Interview Survivors of the Great Depression and World War II

A resource for the student information gathering lesson.  Students especially like reading these interview facts written by their peers.

Hard Times:  Coping with the Great Depression 1929-1941

This student resource has an interesting email project for students to participate in, as well as other links to more resources.

Hobo Signs and Symbols

This site is especially fun for students as it is they can click on these authentic signs and symbols used to communicate by the depression subculture.  It makes for great newspaper headlines and articles, too! 

Hooverville:  Shantytown of Seattle's Great Depression

This is the student resource used in the detailed lesson.

Hoovervilles - Photographic Collage

Student resource with four photos and links to more.

Hunt, Irene.  No Promises in the Wind.  Berkeley, 1975.

Indiana Department of Education.  Indiana’s Academic Standards.  www.doe.state.in.us/standards.  2003.

Indiana Department of Education School Library Media Specialists’ Leadership Cadre Information Literacy Task Force Committee.  Correlation of the Library Information Literacy Standards and the Indiana Academic Standards  November 2001.

Johnson, Larry, and Annette Lamb.  “The Topic:  The Great Depression.”  January 1999, update January 2002.  Update by Nancy Smith September 2002.  http://www.42explore.com/depresn.htm
Lamb, Annette.  “Activity 3:  Life in Hooverville.”  March 2000.  http://www.eduscapes.com/reading/bud/activity3.htm
Lamb, Annette.  “Developing Learning Environments:  Teaching/Learning Strategies.”  August 2003.  http://eduscapes.com/info/treechpt1b.html
Lamb, Annette.  “Information Fluency.”  August 2003.  http://eduscapes.com/info/fluency.html
Lamb, Annette.  “Web-based Thematic Unit:  Bud, Not Buddy.”  March 2000.  http://eduscapes.com/reading/bud/
Lovell, Lexy and Michael Uys, Producers.  American Experience:  Riding the Rails.  Video.  25 February 2003.

McElmeel, Sharron L.  Research Strategies for Moving Beyond Reporting.  Worthington, Ohio:  Linworth Publishing, 1997.

http://www.michigan.gov

Type Then and Now:  Prices in the search function and click on the printer friendly button for easier reading.  A great student resource to build advertisements for their newspaper or to use for math skills.

Preddy, Leslie.  “Primary Sources Instructor Guide.”  2002:  Latest update 28 October 2003.  http://pmms.msdpt.k12.in.us/imc/Inquiry/primary%20sources.htm
Riding the Rails

A thorough student resource correlating the PBS American Experience film with other websites.  There is even a transcript of the film.

The Strip District:  Shantytown Looking Southwest

Student resource:  Photograph with caption. 

Taylor, Rhonda Harris and Patterson, Lotsee.  “Getting the ‘Indian’ out of the Cupboard:  Using Information Literacy to Promote Critical Thinking.”  Teacher Librarian 28(2) December 2000.  


Although not mentioned in the unit text, showing a video as a motivator and means to critically evaluation is espoused in this article.  It validates this teaching technique that I often use with students.

Todd, Ross J.  “Irrefutable Evidence.”  School Library Journal 01 April 2003.  http://www.schoollibraryjournal.com/
United States National Archives and Records Administration.    

Motion Picture Analysis Worksheet
Written Document Analysis Worksheet
Photo Analysis Worksheet
Appendix 1
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Written Document Analysis Worksheet

1. TYPE OF DOCUMENT (Check one):

____Newspaper ___Map ____Advertisement
____Letter ___ Telegram __ Congressional record
___ Patent ___ Pressrelease
____Memorandum __ Census report

_\L Report ____Other

2. UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more):

_\4 interesting letterhead ____ Notations
____ Handwritten ____"RECEIVED" stamp
v Typed ____ Other

Seals

3. DATE(S) OF DOCUMENT: . o ’
P45, 885 et 19305 , AT
4. AUTHOR (OR CREATOR) OF THE DOCUMENT:
faid PorpoF

POSITION (TITLE):
Hoovecwle £ Thy Gread olmr»qucﬁ\ o Sectte

5 F R WHAT AUDIENCE WAS THE DOCUMENT WRITTEN?
¢ GoL er‘@&

6. DOCUMENT INFORMATlON (There are many possible ways to answer A-E.)

; A. List three things the author said that you think are umportant

Hoores e LS e OF Sevesal Shanvid Wina Covatiyinnk ed\o\)?e()\}ﬁ
- o Lo £ONen a0 "ﬂ"‘m A SNO%- 'lA N\C\S‘l@C*ST\(\L T\ S
A O~ ’ml 0 £3ip iy iny
BrowGWr NE B0 OF Hemes Vi L. %

B. Why do you think this document was written?

<ecorr\§ y

D. List two thmgs the document telis you about life in the United States at the time it was written:
(el N o &) .. 3 - P

E. Write a question to the author that is left unanswered by the document: ‘ >

Designed and developed by the
Education Staff, National Archives and Records Administration, Washington, DC 20408.

Page URL: http:/Amwww.archives.gov/digital_classroom/lessons/analysis_worksheets/document.html

U.S. National Archives & Records Administration
700 Pennsylvania Avenue NW, Washington, DC 20408 - 1-86-NARA-NARA « 1-866-272-6272

http://www.archives.gov/digital classroom/lessons/analysis worksheets/document.html 11/21/2003
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Photo Analysis Worksheet

Step 1. Observation

A. Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine
individual items. Next, divide the photo into quadrants and study each section to see what new

details become visible.

B. Use the chart below to list people, objects, and activities in the photograph.

People Objects Activities
\
Qw,xole [dorst  |'hauses = Nengle

U (/ Qa ~Lbu, flmfv of Ot

th s k%; bat?
ter

ﬁgz Sgimﬂwum\f)’ "‘DO(QS (ll(\%hf’)
Jees

uxuc

W

Siceers Sl

& {*\\ocx\& 09 vhe

Step 2. Inference
Based on what you have observed above, list three things you might infer from this photograph.

XX AR O

Step 3. Questions
A. What questions does this photograph raise in your mind?

Whardd Hae hooeies Andacipg g Qoed 7

Now wasthe fyn affectas 65)@ nomicolly 7

B. Where could you find answers to them?

e Cand poronialy flad thew o the owele .

http://www.archives.gov/digital classroom/lessons/analysis_worksheets/photo.html 11/21/2003
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